
Expressive Arts 
Session 2 :Curriculum for Wales

Progression in learning for the AOLE



This session aims to:

• Develop a shared understanding of the learning continuum

• Consider approaches to planning and assessment 

• Explore effective pedagogical approaches within and beyond the 
AoLE

Objectives 



Principles of planning 

Why are we teaching this?

What elements need to be considered?

How are we going to teach this?

• The freedom and flexibility for teachers to 
decide on what is best for their learners.

• Clear rationale

• Knowledge and understanding of all the 
elements of the curriculum guidance and how 
they fit together to bring about learning

• Deciding on the best teaching approaches to 
maximise learning for all

• Using assessment before, during, and after learning 
to ensure learners are making progress





• The Enabling Learning section will be of particular interest to those working with learners who are in the 
period of learning leading to Progression Step 1 and those working with ALN learners.

• There are three fundamental ‘enablers’ in this area:

*Enabling adults

*Engaging experiences

*Effective environments

• These enablers are interrelated and interdependent and the interplay between them is integral to teaching 
and learning across Curriculum for Wales. While the twelve Pedagogical Principles apply to all curriculum 
design, particular attention should be paid to the following key features:

*Play and play-based learning

*Being outdoors

*Observations

*Authentic and purposeful learning

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/implementation-and-practical-considerations/#enabling-learning

Enabling Learning

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/implementation-and-practical-considerations/#enabling-learning
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There are 5 Principles of Progression and they are mandatory

• Increasing effectiveness as a learner

• Increasing breadth and depth of knowledge

• Deepening understanding of the ideas and disciplines within areas of 
learning and experience

• Refinement and growing sophistication in the use and application of skills

• Making connections and transferring learning into new contexts

Principles of Progression 



Mandatory

• Progression in learning should always be at the heart of curriculum design rather than 
starting with a theme and fitting the learning to it.

• In selecting curriculum content, schools and practitioners must use the principles of 
progression to inform their approach to progression. 

• While descriptions of learning articulate how learners should make progress in learning 
around specific statements of what matters, the principles of progression articulate the 
broader principles of what progression means in the Area as a whole.

• As such, schools and practitioners must use these principles to inform all learning in 
supporting progression.

• When considering descriptions of learning or a specific context, topic or experience, the 
principles of progression help practitioners to understand how learners should progress 
with greater sophistication or depth. 

• Practitioners should also recognise that learners will progress at different paces.
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/principles-for-designing-your-
curriculum/#principles-of-progression

Principles of Progression 

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#progression
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/principles-for-designing-your-curriculum/#principles-of-progression


Increasing effectiveness as a learner

Progression is demonstrated in moving from doing something with support
towards autonomy and sophistication. Progression is likely to grow out of
gradual use and re-use of known skills, but could also, on occasion, present as a
big qualitative jump.

As learners make progress they increasingly evaluate and create more and
more sophisticated creative work independently and with increased
collaboration with others. They gain greater confidence by being able to
explore, experience, interpret, create and respond through the expressive arts’
disciplines within a safe environment. Their evaluation of their own and others'
work reflects a developing understanding of process as well as product, and
resilience in receiving, and persistence in acting upon feedback.

Principles of Progression 



Increasing breadth and depth of knowledge

Learners demonstrate progression in the Expressive Arts Area of Learning and
Experience (Area) by exploring, experiencing and creating increasingly complex
meaning. Linking new learning to existing knowledge develops an increased
sophistication of conceptual understanding. Moreover, learners learn and refine
different types of knowledge and skills including the techniques, processes and
skills required to create and interpret in each field of the arts. Additionally the
integral skills of creativity; synthesis; critical thinking; and understanding of
social and cultural contexts are crucial to this Area.

Principles of Progression 



Deepening understanding of the ideas and disciplines within areas of learning 
and experience

Progression is demonstrated through the continuing development of the
knowledge, skills and capacities required to appreciate, create, explore,
respond and reflect both within specific disciplines and in combinations of
disciplines. In the early stages, learning is characterised by a growing curiosity
for being creative and innovative by exploring with a range of resources and
materials in various domains. Combining disciplines occurs purposefully but
remains organic. As learning progresses, learners become increasingly aware of
the expressive arts’ disciplines and their key features, including (though not
necessarily limited to) art, dance, drama, film and digital media, and music.
Learners make links in the creative process across the disciplines to explore,
create, interpret and respond.

Principles of Progression 



Refinement and growing sophistication in the use and application of skills

Levels of control, accuracy and fluency in using a range of arts' skills will grow as
learners progress. For example, in early stage learning this might be
characterised by using simple body movements in composing a dance and
identifying fundamental aspects such as speed, direction and levels when
evaluating one’s own work and the work of others. At a more advanced stage of
progress, learners might create and evaluate the success of interaction among
various aspects of movement in a complex choreographed dance. As they
progress, learners continually develop in depth and refine with a growing
sophistication these key arts' skills in different disciplines and/or in
interdisciplinary activity.

Principles of Progression 



Making connections and transferring learning into new contexts

Learners increasingly appreciate the possibility of combining disciplines within
the Area in order to appreciate and to achieve/produce creative outcomes.
Progression is also characterised by more sophisticated use of relevant skills
within individual disciplines and the growing ability to transfer existing skills
and knowledge into new contexts within this Area and across other Areas.

Principles of Progression 



Curriculum design models

2

1 3

4

5

Disciplinary
Specialist teaching within 

disciplines or subjects

Interdisciplinary
Brings together various 

aspects of the curriculum 
into meaningful association

Hybrid
Approach that combines 
aspects of different types 

of curricular models

Multidisciplinary
The same topic is studied 

from the viewpoint of more 
than one discipline

Integrated
Approach which 

breaks down 
traditional subject 

boundaries 



Planning for progression
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Descriptions of Learning 



Descriptions of learning

Descriptions of learning provide guidance on how learners should progress within each statement of what matters as they journey through the 
continuum of learning. These are arranged in five progression steps which provide reference points for the pace of that progression. These 
expectations are expressed from the learner’s perspective and are framed broadly so that they can sustain learning over a series of years. They are 
not designed as stand-alone tasks, activities or assessment criteria. While the learning continuum is the same for each learner, the pace of progress 
through it may differ. As a result, the progression steps only broadly relate to age. They broadly correspond to expectations at ages 5, 8, 11, 14 and 
16.

Descriptions of learning are designed to sustain learning over a period of years and this gives practitioners scope to use them to select content that 
provides both breadth and depth of learning.

Breadth

Practitioners should use the descriptions of learning to bring together a broad range of experiences, knowledge and skills. They should be explored 
through a range of contexts, topics and activities selected in the process of curriculum design. This should also mean making links across Areas as 
appropriate.

Depth

Practitioners should support learners to engage with descriptions of learning in increasing depth and sophistication over a period of time. This 
should help learners to apply the descriptions of learning in increasingly challenging contexts and allow for diversion, reinforcement and reflection 
as their understanding and application of the key learning develops and becomes more sophisticated over time, provoking deep thinking, 
discussion and inquiry.

Where overlaps in learning exist, descriptions of learning are designed to be considered through a range of different disciplinary lenses and 
practitioners should seek to incorporate these disciplinary perspectives into learning. As learners progress, they should have greater opportunity to 
specialise and the disciplinary contexts for descriptions of learning should become increasingly apparent in curriculum design. In some Areas, 
disciplines also become more explicit in the descriptions of learning themselves towards the end of the continuum, as the essence of learning in an 
Area becomes more specialised.

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/principles-for-designing-your-curriculum/#principles-of-curriculum-design

Descriptions of Learning 

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/principles-for-designing-your-curriculum/#principles-of-curriculum-design


• Exploring strand 1 – techniques and resources

• Exploring strand 2 – identity and context

• Exploring strand 3 – communicating creatively

• Responding strand 1 – evaluating and developing

• Responding strand 2 – context, time and place

• Responding strand 3 – artistic communication

• Creating strand 1 – audience and purpose

• Creating strand 2 – techniques and skills

• Creating strand 3 – planning creative work

• Creating strand 4 – performing, presenting and sharing creative work

• Creating strand 5 – approaching and managing creative challenges

• Creating strand 6 – health, safety and consideration of others

Progression Steps-Strands



Progression Steps

Progression step 1 Progression step 2 Progression step 3 Progression step 4 Progression step 5

Exploring 
techniques

I can explore and experiment 

with a variety of 

creative techniques, materials, 

processes, resources, tools and 

technologies.

I can explore and experiment with and 

then select appropriate creative 

techniques, practices, materials, processes, 

resources, tools and technologies.

I can explore and experiment independently 

and demonstrate technical control with a 

range of creative materials, processes, 

resources, tools and technologies showing 

innovation and resilience.

I can explore the effects that a range of 

creative techniques, materials, processes, 

resources, tools and technologies have on 

my own and others’ creative work.

I can explore and experiment with my 

own and others’ creative ideas, 

demonstrating increasingly complex 

technical control, innovation, 

independent thinking and originality to 

develop my work with confidence, being 

able to explain my reasons behind 

choices made and evaluate their 

effectiveness on my creative work.

I can explore and experiment with my 

own creative ideas and those of 

others, demonstrating technical 

control, innovation, independent 

thinking and originality, showing 

confidence to take risks and 

developing resilience in order to 

overcome creative challenges.

Exploring 
context

I can ask questions to discover 

how creative work is made.

I can explore how and why creative work is 

made by asking questions and developing 

my own answers.

I can explore how creative work 

can represent, document, share and 

celebrate personal, social and cultural 

identities.

I can explore creative work, 

understanding the personal, social, 

cultural and historical context, including 

the conventions of the period in which it 

was created.

I can investigate and analyse how 

creative work is used to represent and 

celebrate personal, social and cultural 

identities.

Exploring 
mood and 
meaning 

I am beginning to explore ideas, 

feelings and moods in a variety of 

creative work.

I can explore and describe how artists and 

creative work communicate mood, feelings 

and ideas.

I can explore and describe how artists 

and creative work communicate mood, 

feelings and ideas and the impact they have 

on an audience.

I can investigate and understand how 

meaning is communicated through the 

ideas of other artists and performers.

I can independently research the 

purpose and meaning of a wide range 

of creative work and consider how 

they can impact on different 

audiences.



Progression

Increasing effectiveness 
as a learner

Increasing breadth and 
depth of knowledge

Deepening 
understanding of the 
ideas and disciplines 
within areas of learning 
and experience

Making connections and 
transferring learning into 
new contexts

Refinement and growing 
sophistication in the use 
and application of skills

Progression 
Step 3

Progression 
Step 4

Child Development
• Encourage plenty of physical activity
• Create opportunities  for learners to challenge their thinking skills
• Help learners research solutions
• Allow plenty of time for peer interaction
• Provide opportunities for leadership skills
• Listen to their ideas
• Encourage involvement in projects/activities within school and after school

I can perform, produce, 
design, exhibit and share 
my creative work in formal 
and non-formal contexts, 
considering the impact of 
my creative work on the 
audience.

I can perform, produce, 
design, exhibit and share 
my creative work showing 
an awareness of artistic 
intent and of audience.

WMS/Description of Learning 3 ‘Creating’ Strand 4: Performing, presenting and sharing creative work



There are 3 purposes to assessment:

• Supporting individual learners on an ongoing 
day-to-day basis

• Identifying, capturing and reflecting on 
individual learner progress over time

• Understanding group progress in order to reflect 
on practice

Assessment

Progression and assessment at the heart of curriculum design

• Together, the principles of progression and the descriptions of learning are intended to guide the
development of a curriculum which reflects appropriate progression. Learners’ progress can then be
identified through assessment, and allows practitioners to plan learning and teaching.

• Assessment is intrinsic to curriculum design. Its overarching purpose is to support every learner to make
progress. Assessment should always focus on moving learning forward by understanding the learning which
has already taken place and using this to ensure that each learner is challenged and supported appropriately,
according to their individual learning needs.

https://hwb.gov.wales/curriculum-for-wales/assessment-arrangements/supporting-learner-progression-assessment-guidance/

https://hwb.gov.wales/curriculum-for-wales/assessment-arrangements/supporting-learner-progression-assessment-guidance/


Presentation Stephanie Pritchard



New Curriculum Plan
Year 7 Draft 1



Year 7 Term 1- It’s all black and white!

Art- Observational drawings using biro mark making 
techniques – Artist Lee John Phillips

Yayoi Kusama Mark Making Pumpkins

Drama and Music- Silent Movies



Year 7 Term 2- Creating colour!

Art- Joel Armstrong inspired

colour theory sculptures

Drama- Scripts and 
sketches, Melodrama and 
Macbeth

Music- Le Freak 
and The Hobbit 
Theme Tune



Year 7 Term 3- It’s a Jungle out there!

Art- Clare Youngs Collage Animals – linked 

to the theme of The Jungle Book

Drama – Jungle Book scenes
Music- Bare Necessities

Transition event



















Extra Ideas for the future…

Year 9 scheme of work on Body image/ sculpture work/blogs/media/photo 
editing. Linked with Face in Drama and T.I.E, Internet safety, Biology, 
Geography

Year 8 Musicals- Drama and Music- Trip



• Developed a shared understanding of the learning 
continuum

• Considered approaches to planning and assessment 

• Explored effective pedagogical approaches within and 
beyond the AoLE

Key points from today’s webinar



Further Professional Learning sessions will be offered:

● Specific Area of Learning and Experience Focus

● Progression

● Assessment

● Transition 

● Evaluation and role of inquiry

● GwE Support Centre shares more examples: 

Looking forward to next term  


