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Current frameworkEstyn headlines over the years - Literacy

Estyn’s Annual Report 2017 - 2018

• A majority of pupils make too many basic 
spelling and punctuation errors in their writing. 
They do not take enough responsibility for 
improving the content and accuracy of their 
writing before they share it with the teacher.

Estyn’s Annual Report 2018 - 2019

Fewer boys than girls develop an interest in reading for pleasure. 
In a minority of schools, pupils do not read frequently enough to 
gain understanding in subjects other than in English or Welsh.
A minority of pupils, particularly boys, are unable to communicate 
their ideas coherently. These pupils do not understand how to 
structure their writing. They make frequent errors in spelling, 
grammar and punctuation and do not check their writing to ensure 
that it makes sense.

Estyn’s Annual Report 2018 - 2019

Estyn’s Annual Report 2019 – 2020

• However, the general vocabulary of a minority of pupils is underdeveloped. This 
limits their ability to extend their verbal contributions and communicate their ideas 
and opinions. 

• In a minority of schools, pupils do not use a range of reading strategies to support 
their learning. In addition, a few pupils do not have a wide enough vocabulary to 
enable them to understand what they read, and this limits their attainment

• A similar proportion of pupils does not proof read or take enough responsibility for 
improving the quality of their work before they hand it in. This contributes to them 
continuing to make too many basic errors in their writing

• Most schools had concerns about pupils’ progress in basic literacy and 
numeracy skills, particularly their reading, extended writing and oracy skills, 
although they noted improvements in their digital skills. Overall, general 
gaps in pupils’ learning correlated with gaps in provision. For instance, the 
lack of opportunities for group and paired work and pupils’ reluctance to 
engage in verbal discussions online led to a deterioration in their oracy
skills.

• On the other hand, established, effective ways of working, such as whole-
school approaches to literacy and numeracy, had been diluted during the 
pandemic and may take a long time to re-establish

Covid
impact



https://www.nationalnumeracy.org.uk/

ambitious, capable learners who:

• set themselves high standards and seek and enjoy challenge
• are building up a body of knowledge and have the skills to connect and apply that 

knowledge in different contexts
• are questioning and enjoy solving problems
• can communicate effectively in different forms and settings, using both Welsh and 

English
• can explain the ideas and concepts they are learning about
• can use number effectively in different contexts
• understand how to interpret data and apply mathematical concepts
• use digital technologies creatively to communicate, find and analyse information
• undertake research and evaluate critically what they find

and are ready to learn throughout their lives

enterprising, creative contributors who:

• connect and apply their knowledge and skills to create ideas and products
• think creatively to reframe and solve problems
• identify and grasp opportunities
• take measured risks
• lead and play different roles in teams effectively and responsibly
• express ideas and emotions through different media
• give of their energy and skills so that other people will benefit

and are ready to play a full part in life and work

ethical, informed citizens who:

• find, evaluate and use evidence in forming views
• engage with contemporary issues based upon their knowledge and values
• understand and exercise their human and democratic responsibilities and rights
• understand and consider the impact of their actions when making choices and 

acting
• are knowledgeable about their culture, community, society and the world, now 

and in the past
• respect the needs and rights of others, as a member of a diverse society
• show their commitment to the sustainability of the planet

and are ready to be citizens of Wales and the world

healthy, confident individuals who:
• have secure values and are establishing their spiritual and ethical beliefs
• are building their mental and emotional well-being by developing confidence, 

resilience and empathy
• apply knowledge about the impact of diet and exercise on physical and mental health 

in their daily lives
• know how to find the information and support to keep safe and well
• take part in physical activity
• take measured decisions about lifestyle and manage risk
• have the confidence to participate in performance
• form positive relationships based upon trust and mutual respect
• face and overcome challenge
• have the skills and knowledge to manage everyday life as independently as they can

and are ready to lead fulfilling lives as valued members of society.

The Four Purposes



https://www.nationalnumeracy.org.uk/Integral skills

Creativity and innovation

Learners should be given space to be curious and inquisitive, 
and to generate many ideas. They should be supported to link 
and connect disparate experiences, knowledge and skills, and 
see, explore and justify alternative solutions. They should be 
able to identify opportunities and communicate their 
strategies. This should support learners to create different 
types of value.

Critical thinking and problem-solving

Learners should be supported to ask meaningful questions, and 
to evaluate information, evidence and situations. They should be 
able to analyse and justify possible solutions, recognising 
potential issues and problems. Learners should become objective 
in their decision-making, identifying and developing arguments. 
They should be able to propose solutions which generate 
different types of value.

Personal effectiveness

Learners should develop emotional intelligence and awareness, 
becoming confident and independent. They should have 
opportunities to lead debate and discussions, becoming aware of 
the social, cultural, ethical and legal implications of their 
arguments. They should be able to evaluate their learning and 
mistakes, identifying areas for development. They should become 
responsible and reliable, being able to identify and recognise 
different types of value and then use that value.

Planning and organising

Where developmentally appropriate, learners should be able to 
set goals, make decisions and monitor interim results. They should 
be able to reflect and adapt, as well as manage time, people and 
resources. They should be able to check for accuracy and be able 
create different types of value.



1. maintains a consistent focus on the overall purposes of the curriculum
2. challenges all learners by encouraging them to recognise the 

importance of sustained effort in meeting expectations that are high 
but achievable for them

3. means employing a blend of approaches including direct teaching
4. means employing a blend of approaches including those that promote 

problem-solving, creative and critical thinking
5. sets tasks and selects resources that build on previous knowledge and 

experience and engage interest
6. creates authentic contexts for learning
7. means employing assessment for learning principles 
8. ranges within and across Areas 
9. regularly reinforces the cross-curricular skills of literacy, numeracy and 

digital competence, and provides opportunities to practise them 
10. encourages learners to take increasing responsibility for their own 

learning
11. supports social and emotional development and positive 

relationships
12. encourages collaboration.

Curriculum design for 
all learners is 
underpinned by twelve 
pedagogical principles, 
which state that good 
teaching and learning:

Current framework New frameworkPedagogical Principles



“What literacy means to me” (aged 14)



Current frameworkCfW AoLE Guidance



Hum
Developing oracy through discussion, role play, 
questioning and presentations, and adapting oracy
skills for audience and purpose while listening to and 
debating different viewpoints.
Developing all styles of writing, e.g. describing, 
explaining, discussing, evaluating and creative writing, 
combined with the use of disciplinary-specific 
terminology and vocabulary.
Accessing and exploring a range of texts from a variety 
of places and times to analyse evidence, to think 
critically, to infer meaning, and to evaluate 
interpretations and viewpoints.

What does literacy look like in each AOLE?

Maths
Practitioners should develop engaging and accessible 
experiences where learners are given regular 
opportunities to describe, explain and justify their 
understanding of various mathematical concepts, 
using appropriate mathematical vocabulary. Literacy 
skills can also be developed in order to describe 
mathematical processes, such as reasoning, 
understanding a range of calculation strategies, 
describing visualisation of shapes, studying and 
interpreting information in statistics and comparing
alternative methods before arriving at a solution to a 
mathematical problem. These literacy skills can be 
used as they encounter practical, real-life problems.



Current framework New frameworkThe Cross-curricular skills Frameworks



Oracy 
• Developing and presenting 

information and ideas

Reading across the curriculum 
• Locating, selecting and using 

information
• Responding to what has been said 

Writing across the curriculum 
• Organising ideas and information 
• Writing accurately 

The Literacy Framework

Old LNF Framework Translanguaging PS 2-5  

Listening Listening for meaning

Developing vocabulary 
Listening to understand 
Listening as part of collaborative talk 

Speaking Clarity and vocabulary 

Purpose 
Collaborative talk 
Questioning 

Reading Phonological and phonemic awareness 

Reading strategies 
Understand, respond and analysis

Writing Vocabulary, spelling and grammar 

Connectives and syntax 
punctuation 
Planning and organising for different purposes, 
audiences and context 
Proofreading, editing and improving 



https://www.nationalnumeracy.org.uk/So what are the essential components? 

Translanguaging
• I can receive information in 

one language and adapt it 
for various purposes in 

another language
(PS 3 example)

Listening
• Listening for meaning
• Developing vocabulary
• Listening to understand

• Listening as part of collaborative 
talk

Speaking
• Clarity and vocabulary

• Purpose
• Collaborative talk
• Questioning

Writing
• Vocabulary, spelling, grammar

• Connectives and syntax
• Punctuation

• Planning and organising for 
different purposes, audiences 

and context
• Proofreading, editing and 

improving

Reading
• Phonological and phonemic 

awareness
• Reading strategies

• Understanding, response and 
analysis

RECEIVING
PRODUCING



Current frameworkDisciplinary Literacy – EEF report

This guidance challenges the notion that 
literacy in secondary school is solely the 
preserve of English teachers, or literacy 
coordinators. 

The emphasis on disciplinary literacy 
makes clear that every teacher 
communicates their subject through 
academic language, and that reading,
writing, speaking and listening are at the 
heart of knowing and doing Science, Art, 
History, and every other subject in 
secondary school.

‘Secondary school teachers should ask not 
what they can do for literacy, but what literacy 
can do for them.’ 

Disciplinary literacy is an approach to improving 
literacy across the curriculum. It recognises that 
literacy skills are both general and subject 
specific, emphasising the value of supporting 
teachers in every subject to teach students how 
to read, write and communicate effectively in 
their subjects. 

‘You will develop students who: ‘write like a 
scientist’, ‘read like a historian’ and ‘speak like a 
mathematician’.



Current frameworkDisciplinary Literacy – EEF report

By anchoring literacy clearly in subjects, 
disciplinary literacy aims to support 
students to develop relevant ‘disciplinary 
habits of mind’.

These are subtle but important differences in 
reading in subject specific ways.

For example, in Biology, a student may read an 
informational text about photosynthesis and 
assume that is it an authoritative account, 
suppressing thoughts about the author of the text. 
In contrast, in the English classroom, a student 
could read with an active awareness of the author 
and the context in which the text was authored. 
For maths teachers, explicitly teaching 
mathematical vocabulary and specific reading 
strategies for written problems could support 
students to read like mathematicians



Prioritise ‘disciplinary literacy’ across the curriculum



Prioritise ‘disciplinary literacy’ across the curriculum



Current frameworkGeneral Key Considerations

• What is the role of leadership in planning for literacy on a whole school level? 
• Are literacy tasks authentic to your discipline? 
• Is the teaching of new vocabulary explicit and consistent across learning plans? 
• Is there a range of opportunities for pupils to speak, listen, read or write like 

specialist?
• Do teachers model/scaffold reading for students in an appropriate manner?
• Are teachers familiar with effective methods for supporting students’ literacy skills 

and have knowledge about how to develop these skills further?
• Is there a consistent approach to literacy within your subject – AOLE – school? 
• What are the barriers that prevent you from developing literacy skills in your 

subject area? 
• What does literacy feedback look like?
• How are you planning for the progression and provision of literacy skills? 


