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Webinar objectives

By the end of the webinar you should have the following:

• A clear understanding of the essential and statutory requirements linked to 
progression and assessment in the Curriculum for Wales including on-entry 
assessments, transition and reporting to parents.

• A reminder of the purposes assessment and principles of progression.

• An opportunity to consider amendments that may be necessary 
within Teaching and Learning Policies

• Seen examples of how some schools have started their discussions 
around assessment and progression.

• An awareness of assessment and progression expectations 
within Estyn’s new framework.



https://hwb.gov.wales/cur
riculum-for-
wales/supporting-learner-
progression-assessment/

https://hwb.gov.wales/curriculum-for-wales/supporting-learner-progression-assessment/


Sharing individual learner information 
should be done at least termly and should 
not to be contained in large written reports 
but fed back in an accessible manner which 
maximises engagement from and 
understanding of parents and carers.

• the progress their child is making
• their future progression needs
• how future progression needs can be 

supported at home
• their general well-being in school

A summary of individual learner information 
should be provided at the end of the 
academic year.

Schools/settings to determine the assessment arrangements 
for learners ‘on entry’ help practitioners gain an understanding 
of the abilities, skills and knowledge of a learner in relation to 
the curriculum and identify next steps in learner. These must 
include consideration of numeracy and literacy skills and 
abilities; and well-being abilities, to include physical, social and 
emotional development.

Clear focus on the Progression Code:
• increasing breadth and depth of knowledge; 
• deepening understanding of the ideas and 

disciplines within areas; 
• refinement and growing sophistication in the 

use and application of skills;
• making connections transferring learning into 

new contexts;
• increasing effectiveness of the learner

Ongoing day-to-day assessment to identify the learner's 
current achievements and plan the direction for their next 
stages of learning

Secondary schools and their Feeder Primary 
schools will need to develop and establish 
develop and embed a robust new Transition 
Plan which look to establish processes that 
jointly support learner progression and 
support the overall needs and well-being of 
the learner along the 3 to 16 continuum. 

3 purposes to assessment:
• Supporting individual learners on an 

ongoing, day-to-day basis

• Identifying, capturing and reflecting 
on individual learner progress over time

• Understanding group progress in order 
to reflect on practice

Regular opportunities for professional dialogue between all 
practitioners within and between schools to reflect, share and 
discuss learner progress and develop a shared understanding 
of progression and what progression looks like throughout 
the school and cluster using examples of planning and 
teaching and learning

Schools and settings should ensure that 
learners are also provided with 
opportunities to contribute to the process.  

Summary of Curriculum for Wales Assessment Guidance: https://hwb.gov.wales/curriculum-for-wales/supporting-learner-
progression-assessment/

https://hwb.gov.wales/curriculum-for-wales/supporting-learner-progression-assessment/


Curriculum and
Assessment
(Wales)
Act 2021

‘The Act places a duty on the Welsh Ministers to make provision 
in relation to assessment arrangements. Regulations will 
require headteachers and other providers to make and 
implement assessment arrangements as part of their 
curriculum design and development and to review and revise 
assessment arrangements as part of self- reflection and 
curriculum improvement processes. Linked to this, under 
section 57 of the Act, the Welsh Ministers will be directing head 
teachers and other education providers to take specific steps to 
promote and maintain understanding of progression.’



Schools must design a curriculum for the school’s learners. This curriculum must:

• enable learners to develop in the way described in the four purposes
• provide for appropriate progression and accord with the principles of progression set out in 

the ‘Progression Code’
• be suitable for learners of differing ages, abilities and aptitudes
• be broad and balanced
• encompass the concepts set out in the statements of what matters in the ‘Statements of 

What Matters Code’
• provide for learning and teaching that encompasses each of the Areas for those aged 3 to 16, 

include the mandatory elements as appropriate to the school or setting (Welsh; English; 
religion, values and ethics (RVE); relationships and sexuality education (RSE)), accord with 
the ‘RSE Code’ from 3 to 16, and include the cross-curricular skills (literacy, numeracy and 
digital competence) from 3 to 16

• offer choice of learning and teaching within each Area for Years 10 and above (those learners 
aged 14 to 16)

‘Curriculum for Wales: The journey to curriculum roll-out’

https://gov.wales/curriculum-wales-progression-code
https://gov.wales/sites/default/files/publications/2021-11/curriculum-for-wales-statements-of-what-matters-code.pdf
https://gov.wales/curriculum-wales-relationships-and-sexuality-education-rse-code


The summary a school must publish should be based on the design requirements of the CfW.

With regard to the content of published curriculum summaries, more detailed guidance may be provided 
in due course. For now, the Welsh Government recommend summaries include:

•information on how practitioners, learners, parents, carers and the wider community have been 
engaged to inform the curriculum’s development
•how the curriculum meets the required elements set out in this national framework, starting from the 
four purposes.
•information on how the school is approaching learning progression and its arrangements for 
assessment.
•how the curriculum will be kept under review, including the process for feedback and ongoing revision.

Curriculum Summary



Progression Code

5 Principles of 
Progression

Areas of Learning and 
Experience

What Matters 
Statements

Principles of Progression 
within each AOLE

Descriptions of Learning

Progression Steps

Progression

5 Principles of Progression:
•increasing effectiveness
•Increasing breadth and depth of knowledge;
•deepening understanding of the ideas and 
disciplines within the Areas;
•refinement and growing sophistication in the 
use and application of skills;
•making connections and transferring 
learning into new contexts

Schools and settings are required to provide for 
appropriate progression and accord with the principles 
of progression set out in the Progression Code 
(statutory)

Curriculum for 
Wales: Progression 
Code | GOV.WALES

https://gov.wales/curriculum-wales-progression-code




Progression, Assessment and Pedagogy

The curriculum should enable learners
to also:

•Realise the 4 purposes
•Progress in integral skills
•Progress in cross-curricular skills



Planning to Ensure Progression

Learners who show 

they can progress 

from understanding 

that is holistic and 

general to that which 

is specific, disciplinary 

and understood in 

the context of the 

What Matters 

Statements and the 

four purposes.

Learning that 

becomes increasingly 

sophisticated- more 

complex, more 

detailed. Learners 

become able to use a 

wider range of skills 

that become more 

specific and refined 

as they move 

forward. 

Teachers planning 

what to teach, 

knowing why, 

deciding when and 

exploring how.

Learners 

understanding how 

and why we group 

and classify ideas, 

becoming more able 

to see, realise and 

understand the world 

around them.

Teachers knowing 
learners’ starting 

points- knowledge 
and skills- and 

building 
systematically 

upwards and forward, 
not repeating.

Teachers who plan 

sequenced learning 

that builds on the 

previous learning, 

through professional 

dialogue with fellow 

professionals.

What do we mean by PROGRESSION? Deciding WHAT to teach, WHY, WHEN and HOW.

Learners who can 

confidently transfer 

learning to new 

contexts that they 

can explain and then 

justify within the new 

context.

Teachers planning so 

that learners see links 

within and between 

areas of knowledge.

Learners who have an 

increasing ability to 

see, understand, 

explain and develop 

links and connections 

between ideas and 

concepts.

Learners who 

become increasingly 

accurate in their use 

of and application of 

language, numeracy 

strategy or 

technological 

approach. 

Learners who 

becoming 

increasingly able to 

develop, refine, 

select and apply skills 

to further their 

learning. 

Learners who show 

they can progress 

from understanding 

that is holistic and 

general to that which 

is specific, disciplinary 

and understood in 

the context of the 

What Matters 

Statements  and the 

four purposes.

What is the teacher’s role?  What is the learning like?

Principles for designing 

for curriculum
hwb.gov.wales

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/principles-for-designing-your-curriculum/#principles-of-progression


Assessment is a continuous part of the design and planning process

Why are we teaching this?

What elements need to be considered?

How are we going to teach this?

• The freedom and flexibility for teachers to 
decide on what is best for their learners.

• Clear rationale

• Knowledge and understanding of all the 
elements of the curriculum guidance and how 
they fit together to bring about learning

• Deciding on the best teaching approaches to 
maximise learning for all

• Using assessment before, during, and after learning 
to ensure learners are making progress



The Three Purposes of Assessment

1. Supporting individual learners on an ongoing, day-to-day basis

• Ongoing day-to-day assessment to identify the learner's current 
achievements and plan the direction for their next stages of 
learning

• Timely feedback to pupils based on learning outcomes, clear 
success criteria and effective questioning

• Opportunities for self-assessment and peer assessment

• Effective response to feedback from learner and practitioner

The most important single 
factor influencing learning 
is what the learner already 

knows.

Ascertain this and 
teach him accordingly.

Ausubel (1968)GwE Shirley Clarke Project
Google Classroom pdf

GwE Shirley Clarke Project
Resources

https://www.gwegogledd.cymru/wp-content/uploads/2020/01/Arweiniad-Google-Classroom.pdf
http://cefnogaeth.gwegogledd.cymru/adnoddau-gwe/asesu-ffurfiannol-adnoddau-gwe/?lang=en


2. Identifying, capturing and reflecting on individual learner 
progress over time

Professional Dialogue

Regular opportunities for professional dialogue between 
practitioners within and between schools to reflect, share and 
discuss learner progress and develop a shared understanding of 
progression and what progression looks like throughout the 
school and cluster using:

examples of school curriculum,
• classroom planning,
• examples of learning and teaching activities,
• examples of learning – both processes and outcomes
• and examples of additional support provided

Clear focus on the Progression Code:

How do we ensure:

• increasing breadth and depth of knowledge;
• deepening understanding of the ideas and 

disciplines within areas;
• refinement and growing sophistication in the 

use and application of skills;
• making connections and transferring learning 

into new contexts
• increasing effectiveness of the learner



3. Understanding group progress to reflect on practice

• Assessment information should be used to identify strengths and areas for improvement in 
both the curriculum and daily practice, including consideration of how the needs of 
learners as individuals have been met.

• This important focus is a means for schools and settings to ensure their curriculum, and the 
learning and teaching, helps raise the achievement of all and, in particular, the 
achievement and attainment of learners from disadvantaged backgrounds.

• This understanding can contribute to processes of self-evaluation and continuous 
improvement.

• The information gathered on learner progression is proportionate and is only used within 
the school or setting to directly support learner progression and inform teaching. It should 
not be used for the purposes of external accountability.



Pupil Progress Meetings - One effective way of capturing and 
understanding group progress

Planned meetings to discuss learner progress between class teachers, peers and middle / senior 
leaders including a focus on:

➢the progress the learner is making
➢their future progression needs
➢how future progression needs can be supported
➢their general well-being in school

Recording outcomes of the meetings in a simple, on-going format;
Main outcomes feeding into school self-evaluation and SDP.





On Entry Assessment

• As schools/settings will be developing their own curriculum and on-going assessment arrangements, 
they will also determine the assessment arrangements for learners ‘on entry’ to a school or setting.
(The exceptions to this are those learners moving to reception year from within a maintained school’s 
existing nursery provision or those Year 6 learners transitioning to Year 7.)

• The information gained when assessing a learner on entry to a school or setting must help 
practitioners gain an understanding of the abilities, skills and knowledge of a learner in relation to 
the curriculum and identify next steps in learning.

• Assessment arrangements for on-entry must include consideration of:

• Numeracy and Literacy skills and abilities; and
• Well-being abilities, to include physical, social and emotional development.



Transition

• Schools/settings will need to develop and embed a robust and effective process 
for the transition of learners along the 3 to 16 continuum.

• This should be an ongoing process, which recognises the diverse needs of all 
learners and supports each individual in their learning journey.

• Secondary schools and their Feeder Primary schools will need to develop and 
establish new Transition Plans which look to establish processes that jointly 
support learner progression and support the overall needs and well-being of the 
learner.



Reporting to Parents

• Communications can be made using a variety of methods and in a way that best suits the audience e.g., face-to-face, 

digital, written etc. Feedback should include:

• the progress their learner is making in relation to the school/setting’s curriculum,

• their future progression needs,

• how future progression needs can be supported at home,

• as well as information on their general health and well-being.

• A summary of individual learner information should be provided at the end of the academic year and should focus 

on progression, and the individual needs and support of the learner.

• Schools and settings should ensure that learners are also provided with opportunities to contribute to this 

communication process. Learners should be enabled to gather examples of their learning, articulate their own 

progress and achievements, and convey their aspirations and views on the next steps in their learning.



Primary-Secondary Transition at Ysgol David Hughes

Initial discussions on transferring appropriate information within the cluster.

• Yr.6 Quantitative data - Personal Assessment results; Standardised Score in 
reading and spelling age related tests; CAT; NFER.

• Yr.6 Qualitative information - Boxall Profiles; PASS; School and Authority IDPs; 
One-page Profiles.

• Professional Dialogue between the Head of Year 7/ALNCo and the Year 6 
practitioners.

• Parents/families also provide a ‘pupil profile’ to support the one-page profile.

• All learners update or create their one-page profile within the first weeks with 
their tutor’s support.

Year 7 - mixed ability groups in most AOLEs/Set in Maths and Numeracy - lack of 
level data problematic? To consider the future use of CAT 4 testing and e-portfolios 
of work.





Capturing Progress



• Project initiated by Lead Creative Schools grant.

• Learners decided on a project to 'improve the 
school' and decided to design / plan and create a 
school garden and a place for learners to relax.

• Creative practitioners bought in to work with 
school staff and learners on the project.

• Use of the Creative Habits of Mind Tallis 
Pedagogical Wheel to self-asses/asses the skills of 
learners and staff before starting the project and at 
the end of the project and to identify progress and 
possible next steps in creativity. (Green at the 
beginning / Purple at the end of the project)

Year 9 Creativity Project



Ysgol y Faenol, Bodelwyddan – Assessment Rubric

• Supports a balanced approach to capturing progress - less 
reliance on narrow measures of student attainment, creates 
a more holistic view of learner progression

• Allows capture of progress in dispositions/skills - important 
for lifelong learning

• Transferable across subject disciplines/cross curricular

• Manageable assessment in authentic context

• Increased opportunity for self-assessment and learner 
agency

• Provides a basis for dialogue between learner and teacher

• Provides a basis for professional dialogue

• Identifies next steps for individuals

• Encourages professional reflection - teaching approaches, 
class management strategies.

• Example on the right is based on collaboration skills

This is based on the Creative Habits of Mind wheel.  The school have 

developed content of the rubrics themselves. The Rubric:

Rubric Template



Perspectives from practitioners on approaching 
progression in their curriculum - YouTube

https://www.youtube.com/watch?v=eWX5Vl93KV4&t=272s


Review of Curriculum and Assessment - Questions for Schools



Example of a Secondary School’s Response

Area for discussion (these are not sequential) Example school (not required or expected) responses

Is your assessment plan consistent across all years -

Years 7 to 11 (13)?
Planning to develop separate Y7-Y9 & Y10-Y13 assessment policies

Do you need consistency across all Year Groups?

In this example, no!  The provision will build on the transition plans from Y6 and will focus on 6 AoLE

projects in Y7.  Y8-Y9 will maintain most of the Y7 but will have separate provision for Maths and 

English/Welsh.  This will offer reassurance to stakeholders that the development is evolutionary. 

How confident are you that this is the view of all 

stakeholders?

Regular curriculum and assessment newsletters are being sent out to parents on a half-termly basis.  

Feedback questionnaires have been designed to inform and guide next stage development.

What works well? How do you know?
Gap analysis is undertaken between assessment feedback and ‘formal’ summative testing.  In-school 

variance is used to generate discussion surrounding milestones and formative assessment analysis

What type of curriculum structure are you proposing 

and how will this influence your assessment model?

Y7 will be an Integrated model, Y8-Y9 will be a Multidisciplinary model and Y10-11(13) is based on a 

Disciplinary Model.  Each model will have their own assessment plan to reflect the curriculum model in 

use.

Which is 'Queen or Servant' - assessment or 

curriculum model?
In this example the curriculum is Queen

What doesn't work well? How do you measure the 

success of your current plan?
Too much variance and data collection taking a disproportionate amount of time.

Are cross-cutting themes, Integral Skills and Cross-

curricular Skills assessed differently?

Yes, the synthesis across multiple stakeholders dilutes the clarity.  The emphasis here is to demonstrate 

that there is planning and opportunity for these elements without formal assessment.



Area for discussion (these are not sequential) Example school (not required or expected) responses

How do you synthesise these assessments? (re item 8) These would be referred to in Parent Consultations.

Does your plan allow you to build on the transition 

information received?
Yes, the integrated model in Y7 allows for a transition based on AoLEs from Y6

How often should you assess?
Assessment in Y7 to Y9 will be ongoing through formative assessment in pupils’ books and Y10-

Y11(13) will be undertaken half-termly

List the types of assessment, their purpose and the 

how consistently they are applied

Y7-Y9 Formative assessment, guiding next stage learning and applied to integrated and 

multidisciplinary models.  Pupil’s progress referenced to group progress annually.

Y10-11(13) formative and summative models used with reference to position in class and Year 

Group.

Why do you assess?
To determine recall and retrieval and pupils’ next stage learning pathway.

Which is the dominant form of assessment: Formative 

Summative

Y7-Y9 Formative

Y10-Y11(13) Summative

Keep, chuck, change and add

Keep: Half-termly data collection in Y10-Y11(13)

Chuck: Half-termly data collection in Y7-Y9

Change: Status of formative assessment

Add: Reporting on cross-cutting themes, Integral Skills and Cross- curricular Skills

Example of a Secondary School’s Response (Continued)



Discussion points about progression

• What impact will feedback have on learner progress and teaching?

• How will you ensure that learners are fully involved in assessing and
planning their progress?

• How will you ensure a shared understanding of progression – within
your school and between a cluster of schools?

• What information will you need and when? What use you will make
of the information?

• How will the information be helpful for learners/stakeholders?

• How will you ensure that parents are involved in an effective learning
partnership?

• How do you plan to move along the continuum from quantitative
assessment to qualitative assessment?

The-Reform-Journey-Think-Pieces.pdf 
(gwegogledd.cymru)

http://cefnogaeth.gwegogledd.cymru/wp-content/uploads/2021/05/The-Reform-Journey-Think-Pieces.pdf


WHO NEEDS WHAT FROM ASSESSMENT?
What do learners need?

• Timely feedback about their current progress and a direction for their next learning steps.

• For example, in the form of daily feedback from adults, peers, self-assessment in the 
classroom and also from periodic assessments.

• Celebration and reinforcement of achievements and motivation for further learning.

• Ownership of assessment information and to play a central part in planning for further 
progress:
• increasing breadth and depth of knowledge;
• deepening understanding of the ideas and disciplines within areas;
• refinement and growing sophistication in the use and application of skills;
• making connections and transferring learning into new contexts
• increasing effectiveness as a learner

• A good understanding of how they learn and how they are developing as confident, 
independent learners.

• A learning environment that enables them to assess their learning effectively, discuss 
mistakes or misconceptions confidently and to give and receive feedback respectfully.



What do practitioners need?

• Relevant, practical, accessible information that can be used flexibly to plan for learner 
progression, both on a daily basis in the classroom and from periodic assessments.

• To make good use of formative assessment and to ensure effective response to feedback.

• To be able to devote their time and energy to teaching, and to recognise that taking time 
to talk with, and listen to, learners, is valuable assessment.

• To be able to assess the learner using more qualitative data, taking a holistic approach to 
review progress and inform next steps. There should be a focus on wellbeing and 
metacognition as well as academic progress.

• For example, considering learners’ work, their development as a learner and taking input 
from parents/support staff /external agencies.

• The time to participate in effective and regular professional dialogue on learner progress 
with other colleagues and leaders within school and, when relevant, between schools. 
For example, peer engagement, professional dialogue, transition meetings.



What do school leaders need?

• Simple, effective processes to identify learner progress to gain a clear 
picture of teaching and learning. They should then use this information to 
plan an effective strategic direction for the school and share this 
information appropriately with different stakeholders and audiences.

• To encourage an environment based on mutual trust and respect, rather 
than compliance and reporting.

• To ensure continuous and effective professional learning for all staff to 
develop strong formative assessment practices.

• Regular and informed discussions and information on assessment and 
learner progress between middle and senior leaders and governors, in 
order to support strategic planning for school development.



What do parents/carers need?

• To be well informed and reassured about their child/children’s 
progress and to celebrate their successes both academically and as 
a young person.

• Be involved in varied and regular communication with the school to 
share information about their child/children’s progress and to know 
how best to support further learning and progress.



Inspection Area 2.2:  Attitudes to learning
Inspectors should evaluate the extent to which pupils are developing the key attitudes and behaviours that will help them to learn throughout their lives.
Inspectors should consider:
• how well pupils value and respond to feedback from adults and their peers
• how effectively pupils use feedback to move their learning forward

Inspection Area 1:  Standards and progress in learning and skills
In all schools and PRUs, when evaluating the development of pupils’ knowledge, skills and achievement, inspectors should base their evaluations on first-hand 
evidence, for example from: observations of pupils in lessons, learning walks, scrutiny of pupils’ work and discussions with pupils. 

Estyn Guidance (September 2021)

Inspection Area 3.2:  Teaching and assessment
When evaluating teaching and assessment, inspectors should note that there is no preferred methodology that teachers should follow, and that teachers may use a 
range of different approaches over time.  The key consideration is whether classroom practice is successful in engaging all pupils and developing their skills, 
knowledge and understanding to an appropriately high level as they move through the school.



TEACHING

• how well teaching and assessment support the delivery of the school’s curriculum
• the extent to which teachers and other practitioners have high expectations of all 

pupils
• whether teachers’ subject knowledge is expert enough within the areas of the 

curriculum that they teach
• the extent to which teachers and other practitioners have clear objectives for pupils’ 

learning and use a range of approaches and resources to engage and support all pupils 
to achieve as well as they can

• how effectively teachers make their classes stimulating and engaging places in which all 
groups of pupils, including the most and least able, can learn productively

• the clarity of teachers’ and practitioners’ explanations and how well they support the 
development of pupils’ skills, knowledge and understanding

• how well teachers and other practitioners manage pupils’ behaviour and whether they 
treat all pupils equally and with appropriate respect

• how successfully teachers use other staff to support pupils’ learning

FEEDBACK

When evaluating the quality of feedback from teachers and other practitioners, inspectors 
should consider how well verbal and written feedback helps pupils to know how well they 
are doing and what they need to do to improve. They should evaluate the effectiveness of 
the feedback that pupils receive about work they have completed online or digitally. 
Inspectors should consider:
• the extent to which teachers develop pupils’ thinking and understanding through skilful 

questioning and monitoring of pupils’ learning
• how effectively teachers and other practitioners respond to pupils’ learning during 

lessons and activities and adapt their approach accordingly
• how successfully teachers provide relevant, purposeful opportunities for pupils to 

assess their own and their peers’ learning where appropriate

DEVELOP A SHARED UNDERSTANDING OF PROGRESSION

Inspectors should evaluate how well teachers develop a 
shared understanding of progression to ensure that their 
assessments are valid, accurate and reliable.
When evaluating teachers’ use of the outcomes of their own 
and external assessments, inspectors should consider how well 
they use this information to:
• plan lessons and the next steps in pupils’ learning
• inform teaching and learning, and to help pupils to 

understand their own
• strengths and areas for improvement
• assess the progress and development of individuals and 

specific groups, for example those pupils at risk of 
underachievement or those who are more able

EVIDENCE

When evaluating teaching and assessment, inspectors should 
use the full range of evidence available to them. This is likely 
to include:
• evidence from pupils’ work (including that completed 

online), 
• teachers’ planning, 
• assessment records, 
• information on pupils’ progress and discussions with pupils 

and staff, 
• as well as lesson observations and learning walks 

undertaken by members of the inspection team.



The paradigm shift: moving from accountability to improvement

We need to invert the pyramid of accountability from a National Curriculum 
model to a Curriculum for Wales model

What/How?

When?

Why?

Why?

When?

What/How?

National Curriculum Curriculum for Wales


