
Developing a Shared Understanding of Progression

• WG Guidance and Estyn Inspection Guidance 
- GwE

• Hattie-Donahue Model of Progression 
- Tracy Jones, Headteacher Ysgol Merllyn

• Inquiry Based Learning, Progression and Professional Dialogue 
- Ceri Halley, Deputy Headteacher Ysgol Acrefair



3 purposes to assessment:
• Supporting individual learners on an ongoing, 

day-to-day basis
• Identifying, capturing and reflecting 

on individual learner progress over time
• Understanding group progress in order to 

reflect on practice

Clear focus on the Progression Code:
• increasing breadth and depth of knowledge; 
• deepening understanding of the ideas and disciplines 

within areas; 
• refinement and growing sophistication in the use and 

application of skills;
• making connections transferring learning into new 

contexts 
• increasing effectiveness of the learner

Regular opportunities (possibly during PPA and 
staff meetings for example) for professional 
dialogue between all practitioners within and 
between schools to reflect, share and discuss 
learner progress and develop a shared 
understanding of progression and what 
progression looks like throughout the school and 
cluster using………..

Key Questions:

What do the following need from assessment? 
Learners, practitioners, leaders and 

parents/guardians 

Which current assessment practices do you need 
to keep / rethink / change / eliminate?

Planned meetings to discuss learner progress between class teachers,                                               
peers  and middle / senior  leaders including a focus on:

Their overall well-being and attitude to learning;

Their progress in learning across the breadth of the curriculum;

Next steps required to support their progression;

Recording outcomes of the meetings in a simple, on-going format;

Main outcomes feeding into school self-evaluation and SDP.

• examples of school curriculum, 

• classroom planning, 

• examples of learning and teaching activities,

• examples of learning – both processes and outcomes 

• and examples of additional support provided

Assessment will not be a one off event. It will be ongoing and provide a holistic view of 
the pupils' achievements throughout the 3-16 continuum

Examples of assessment could be: teacher assessment, feedback and feedforward, 
observations, peer assessment, self assessment, data from any school based assessments.

Assessment will inform future planning in order to support pupil progress. 

Progression will be within lessons and over time. 

An effective learning partnership with learners and parents is important.

Building a holistic picture of progress including 
the range of wider/integral skills developed 
over a period of time

Welsh Government Guidance



Careful observation of pupils in lessons and 

talking to pupils will provide evidence of their 

listening and speaking skills, their numeracy 

skills and mathematical knowledge, and their 

metacognition skills. 

Scrutiny of work, including work created 

digitally, will provide evidence on how well 

pupils can write and use their reading and 

writing skills, and how well they can use their 

numeracy and digital skills in a range of 

subjects. 

Where appropriate, listening to pupils read 

aloud and discussing the text with them will 

help inspectors understand how well pupils can 

read for understanding. 

When evaluating pupils’ learning, progress and achievement, 
inspectors should consider how well the school is doing overall, the 
standards pupils achieve, and progress made, by individual and 
groups of pupils. Inspectors should consider how well pupils: 

• develop the knowledge, understanding and skills appropriate to 
their ages and starting points

• make progress across the school, especially since starting 
school, from one phase to another and during the school year

• recall previous learning, acquire new knowledge, understanding 
and skills, and develop their thinking and problem-solving skills

• apply their skills, knowledge, and understanding to new 
situations, both in and outside of the classroom

• When evaluating the progress of specific 
groups of pupils, inspectors should 
consider:

• whether specific groups of pupils are 
making as much progress as they could in 
relation to their starting points

• how much progress pupils with additional 
learning needs (ALN) make in relation to 
their individual targets and starting points, 
taking into account their individua needs

• the progress of pupils with relatively weak 
skills who do not receive support for 
additional learning needs

Inspection Area 2.2: Attitudes to learning

Inspectors should evaluate the extent to which pupils are developing the key attitudes 
and behaviours that will help them to learn throughout their lives.

Inspectors should consider:

how well pupils value and respond to feedback from adults and their peers
how effectively pupils use feedback to move their learning forward

Inspection Area 1 – Standards and progress in learning and skills

In all schools and PRUs, when evaluating the development of pupils’ 

knowledge, skills and achievement, inspectors should base their evaluations 

on first-hand evidence, for example from: observations of pupils in lessons, 

learning walks, scrutiny of pupils’ work and discussions with pupils. 

What does Estyn say about 
Progression and Assessment



Inspection Area 3.2: Teaching and assessment
When evaluating teaching and assessment, inspectors should note that there is no preferred methodology that teachers should follow, and that teachers may use a range of 
different approaches over time.  The key consideration is whether classroom practice is successful in engaging all pupils and developing their skills, knowledge and understanding 
to an appropriately high level as they move through the school.

• how well teaching and assessment support the delivery of the school’s curriculum

• the extent to which teachers and other practitioners have high expectations of all pupils

• whether teachers’ subject knowledge is expert enough within the areas of the 
curriculum that they teach

• the extent to which teachers and other practitioners have clear objectives for pupils’ 
learning and use a range of approaches and resources to engage and support all pupils 
to achieve as well as they can

• how effectively teachers make their classes stimulating and engaging places in which all 
groups of pupils, including the most and least able, can learn productively

• the clarity of teachers’ and practitioners’ explanations and how well they support the 
development of pupils’ skills, knowledge and understanding

• how well teachers and other practitioners manage pupils’ behaviour and whether they 
treat all pupils equally and with appropriate respect

• how successfully teachers use other staff to support pupils’ learning

When evaluating the quality of feedback from teachers and other practitioners, inspectors 
should consider how well verbal and written feedback helps pupils to know how well they 
are doing and what they need to do to improve. They should evaluate the effectiveness of 
the feedback that pupils receive about work they have completed online or digitally. 
Inspectors should consider:

• the extent to which teachers develop pupils’ thinking and understanding through skilful 
questioning and monitoring of pupils’ learning

• how effectively teachers and other practitioners respond to pupils’ learning during 
lessons and activities and adapt their approach accordingly

• how successfully teachers provide relevant, purposeful opportunities for pupils to 
assess their own and their peers’ learning where appropriate

Inspectors should evaluate how well teachers develop a shared 
understanding of progression to ensure that their assessments are valid, 
accurate and reliable.

When evaluating teachers’ use of the outcomes of their own and external 
assessments, inspectors should consider how well they use this information 
to:

• plan lessons and the next steps in pupils’ learning

• inform teaching and learning, and to help pupils to understand their own

• strengths and areas for improvement

• assess the progress and development of individuals and specific groups, 
for example those pupils at risk of underachievement or those who are 
more able

When evaluating teaching and assessment, inspectors should use the full 
range of evidence available to them. This is likely to include:

• evidence from pupils’ work (including that completed online), 

• teachers’ planning, 

• assessment records, 

• information on pupils’ progress and discussions with pupils and staff, 

• as well as lesson observations and learning walks undertaken by members 
of the inspection team.



A Progressive 
Curriculum
PLANNING FOR CFW

TRACY JONES – YOL MERLLYN



Source Hattie and Donoghue 2016

When planning topics/units of work, research informed evidence suggests an 

approach that has the potential to significantly increase achievement



Pre planning

The “skill” portion of the model 

reflects the student’s prior 

achievement (strategies to 

identify what the pupils already 

know)

The “will” links to the student’s 

various dispositions towards 

behaving intelligently when 

confronted with problems 

associated with learning 

(identifying their motivation)

The “thrill” input represents the 

student’s motivations for 

learning. (intrinsic, cognitive 

pleasure, extrinsic)



Surface learning

One idea

Many ideas

Developing knowledge

Deep learning

They aim to develop understanding and 

make sense of what they are learning, make 

meaning and create ideas of their own. This 

means they focus on the meaning of what 

they are learning, aim to develop their own 

understanding, relate ideas and make 

connections with previous experiences

Learning Transfer

The process of developing 

sufficient surface knowledge to 

then move to deeper 

understanding such that one can 

appropriately transfer this learning 

to new tasks and situations



Assessment

The outputs

Post teaching and learning 

assessment

The “skill” portion of the model 

reflects the student’s 

achievement-what can they 

now do/know

The “will” links to the student’s 

various dispositions learning-

what did they do when they 

were faced with a problem?

The “thrill” input represents the 

student’s motivations for 

learning. How did learning 

feel? What was your greatest 

achievement?



Conclusion
Pupils and learners must develop their knowledge first, this is essential before you're 

asking them to transfer a particular skill

Spend time developing their knowledge- moving too quickly into deep/transfer has 

the potential to lead to failure and demotivation as the learners won't have enough 

knowledge to complete tasks

SOLO taxonomy is a great resource for planning for progress www.pamhook.com is 

a great free resource to develop progress led planning

All research quoted in this presentation can be found in 

www.visiblelearningmetax.com

http://www.pamhook.com/


Re-imaging the Curriculum -

Ceri Halley – Ysgol Acrefair 

Progression and Assessment Focus 



Starting Points- Pre 2020

• Establishing a shared vision for the curriculum within Ysgol 
Acrefair- identifying the principles and purpose of our 
curriculum

Establishing a Shared Vision for the Curriculum- Professional 
Learning Journey Playlist

• Developing understanding of the framework and the different 
elements of Curriculum for Wales including the Four 
Purposes, integral skills and pedagogical principles. 

• When exploring the pedagogical principles we put specific 
emphasis on creating authentic contexts for learning, making 
connections between areas of learning and experience and 
using assessment for learning to accelerate progress.

https://hwb.gov.wales/go/mv9idd


Curriculum Design
Moving on from 
principles and 

purpose; 
considering 

curriculum content. 







Explorers
Nursery, Reception, Year 1

Adventurers
Year 2, 3 and 4

Pioneers
Years 5 and 6



Leader of Learning TLR 2- Playlist

• Appointed a Leader of Learning for each ‘Phase’; Leaders of Learning 
are responsible for supporting Curriculum Design within their phase 
including ensuring appropriate coverage of the humanities AoLE and 
appropriate continuity and progression within their phase. 

• Leaders of Learning then work with CH to contribute to the ‘bigger 
picture’, ensuring continuity and progression throughout the whole 
school. 

https://hwb.gov.wales/go/rn1r86


Pioneers Phase 
Years 5 and 6 

• Topics driven by the UN Sustainable Development 
Goals

• Previously worked collaboratively to develop a 
topic around ‘Goal 16- Peace and Justice’

• 2021-22 Humanities focus- ‘Goal 9- Industry and 
Innovation’

• Utilising the Inquiry Based Learning approach at a 
level which is appropriate for our own year groups-
focusing on moving from a structured inquiry to a 
more open inquiry led by the children

• Allowing children to lead the learning within the 
focus topic



Inquiry questions generated from our focus topic:

Year 5- Were there more jobs in Wrexham now or in the past? 

Year 6- Can you steal a mountain? What is the cost of coal? 

• Informal meetings to support planning within the inquiry- sharing knowledge and expertise in 
different areas/texts we could use/places of interest etc

• Supporting planning across the curriculum and making links between AoLEs i.e. science and 
renewable energy

• Using the phase meetings to unpick coverage of the What Matters Statements and what these 
actually mean/whether our inquiry questions are enabling sufficient coverage within this AoLe

• Ongoing professional dialogue and sharing of the children’s work in progress/completed work

• Sharing of our weekly evaluation sheets showing the engagement and progress of each pupil- these 
are also used to inform our pupil progress meetings. 

• Work with Humanities leader at Ysgol Rhiwabon to share the work that we were doing and gain an 
insight into expectations at Year 7/8 to inform next steps for Year 6 pupils. 

• Reframing inquiry questions based on interactions with Ysgol Rhiwabon considering use of 
vocabulary including significance, bias, evidence, cause and consequence particularly in Year 6. 



Capturing Assessments/Progress made 
Evaluation/assessment sheets used as working documents throughout units of work/inquiries or focused tasks. 

Link to learning intentions/success criteria

Working documents linked to ongoing daily 
assessments

Purposeful
Meaningful 
MANAGEABLE! 

Support amendments to planning

Support identification of next steps

These are used to inform the information shared 
at pupil progress meetings 


