
Planning for Curriculum 
Change – session 3

Part 3 – AoLE Design Considerations 
and Professional Learning

Welcome. The meeting will begin shortly… while you wait…
Please ensure your microphone is on mute for the start of the meeting –
this will enable us to have the best sound quality for all participants.



Curriculum for Wales, 
Journey to 2022

Engagement
Designing, 

planning and 
trialing

Evaluating and 
preparing for 
first teaching

Effective Leadership of Change 

Vision
Understanding the 

model
Leading pedagogy

Time and space for PL

1) The curriculum for Wales 
model

2) Models of curriculum 
development

3) AoLE Design Considerations 
and Professional Learning

4) Progression and Assessment

Culture of research and 
enquiry



What are the key design considerations at whole 

schools and AoLE level?

How do we select content in the Curriculum?

How can senior leaders support AoLE curriculum 

development?

Who should be involved in curriculum design?

Objectives for the session



Curriculum Design – Key Considerations 

The Curriculum design 

principles as set out in 
Successful Futures

To what extent is your 

curriculum underpinned by 

these?

How will you build 

consideration of the 

principles of design into 

your curriculum 

development cycle?



Design considerations - Mandatory 
elements

• Broad and balanced curriculum that enables progress towards 
Four Purposes

• Six AoLEs

• Statements of What Matters

• CCS – Literacy, Numeracy and Digital Competence

• Progression Code stating the Principles of Progression

• Mandatory elements:
• Religion, values and ethics
• Relationships and sexuality education (RSE).
• Welsh
• English

How will these mandatory elements impact upon your curriculum design? 



Considerations 
in designing a 
curriculum to 

realise the four 
purposes

Areas of Learning and 
Experience. 

Statements of What 
Matters. 

Links and connections 
between and within 

Areas and Mandatory 
elements. 

Cross curricular 
skills of Literacy, 
Numeracy and 

Digital Competence.

Integral skills of 
creativity and 

innovation, 
planning and 

organisation, critical 
thinking and 

problem solving, 
and personal 
effectiveness.

Pedagogy and 
Learning 

Experiences 

Progression
and 

Assessment

Cross cutting  themes: 
RSE, UNCRC, Careers 

and work-related 
education, Diversity 

and Local, National and 
Global themes.

Activity 1

How far have you 

considered these in 

your engagement 

with the curriculum 

to date?

https://bit.ly/3tCrKhc

https://bit.ly/3tCrKhc


Key Design considerations – Cross Cutting 
themes

UNCRC Diversity
Relationship 
and Sexuality 

Education

Careers and 
Work-related 
experiences

Local, National 
and Global 
Contexts

Themes that should be embedded in learning across the curriculum
More pertinent to content selection in some AoLEs. 



Considerations 
about contexts 
for learning and 
content

It starts with the question – What 
is the purpose of education ?

'It means shifting from the 
question of ‘what subjects should 
we teach?’, instead asking the 
question ‘what knowledge, 
skills and attributes are 
required to become an educated 
person, capable of thriving in a 
modern, complex democratic 
society?’ (Priestley 2019)

It means starting with the four 
purposes as the centerpiece of 
curriculum planning.



Design considerations – selecting context

The Four Purposes

What contexts for learning in each are going to best help learners to 

realise the four purposes?

What are the powerful contexts for Learning within and across Areas?

What are the needs of your learners in realising the four purposes?

Statements of What Matters

What contexts are going to best facilitate learning related to the Statements of 

What Matters?

What is the right balance between Breadth and Depth when designing a 

curriculum to facilitate the Statements of What Matters and the subjects within 

an AoLE?



Key Design considerations –using the  
Statements of What Matters to select 
contexts for Learning/content

“Schools and practitioners must use the statements of

what matters to guide the development of curriculum

content…

Curriculum content must link back to the statements of

what matters. This supports learners to make sense of

everything they learn throughout the continuum of

learning”

Curriculum for Wales Guidance



School curricula should promote a 

thorough understanding of the 

statements of what matters which are 

designed to support the development of a 

more connected approach to learning. 

They are structured around learners 

developing an increasingly sophisticated 

understanding of key concepts which 

enables them to see beyond knowledge 
as being a list of unconnected facts.



Example: Using the What Matters 
to select contexts for learning 

Our natural world is diverse and dynamic, influenced by 
processes and human actions.
Informed, self-aware citizens engage with the 
challenges and opportunities that face humanity, and 
are able to take considered and ethical action.

Key concepts within the Statements that 
will be the focus: Interrelationships and 
Physical processes.

Topic area: Flooding. The 
causes and impact of Flooding 
on Wales and the wider world.

What other 
potential topic 
areas could 
develop this 
conceptual 
understanding? 



Key Design considerations - Purpose

Wiggins and McTighe (2005) warn of the twin sins of 
traditional design (‘activity oriented’ and ‘coverage’ 
methods of design)

• Curriculum design needs an ‘intellectual purpose’ 
or ‘clear priorities' to frame the learning experience’

• A shift from – ‘what book will we read?’ or ‘what 
activities will we do?’ or ‘what will we discuss?’ to ‘what 
should they be able to walk out the door and understand 
regardless of what activities or texts we use?’



Curriculum content: The knowledge, skills, 
and experiences at the heart of the curriculum

Some definitions
• We define ‘knowledge’ as the acquisition of facts, information 

and skills through experience or education; the theoretical or 
practical understanding of a discipline.

• ‘Skills’ are the ability to undertake activities that 
require application of knowledge, increasing in expertise 
and competence.

• ‘Experiences’ then being the combination of knowledge and 
skills in a learning environment to further progress learners 
towards the curriculum purposes.



Curriculum content: The knowledge, skills, 
attitudes and values at the heart of the 
curriculum

• Knowledge, skills, attitudes and values are not competing 
concepts; they are developed interdependently. As schools, 
workplaces and communities become more ethnically, 
culturally and linguistically diverse, it will be more 
important than ever to emphasise the inter-relatedness of 
knowledge, skills, attitudes and values.“

(OECD, 2030, Future of Education and Skills)



Sequencing curriculum content 

• How will key concepts in the Statements of 
What Matters be sequenced and linked across 
the continuum of Learning? 

• How will specific contexts for learning be 
sequenced across the whole 3-16 continuum of 
Learning?

• How will practitioners and leaders map contexts 
for learning, and key concepts across the whole 
continuum of learning? 



The influence of learners in curriculum 
design

• Pupil-led vs pupil-influenced curriculum?

• To what extent should learners be given the 
opportunity to influence the design of the curriculum?

• Where does the teachers influence end and learners 
influence begin?

• How can we ensure that there is a 'common offer' for 
our learners, where there is greater freedom for 
innovation? On a cluster basis? Through collaborative 
planning (in and across AoLEs / Schools?)



Learner Voice in curriculum design

• Participation is a key principle of the UNCRC and enabling participation will 
create an engaging curriculum that responds to learners’ interests, needs 
and priorities. It is also a process that supports a dialogue between learners 
and professionals. It needs to be safe, enabling and inclusive, and it is of 
itself a valuable learning experience, supporting inquiry and critical thinking.

• Learners should be informed about the process the school is taking to design 
the curriculum and should be given opportunities to be involved in decision-
making. It should be made clear to learners how they have influenced 
decisions, with feedback given about what decisions have been taken and 
why.

Source: Curriculum for Wales Guidance

https://www.unicef.org.uk/what-we-do/un-convention-child-rights/


Who should be involved in Curriculum 
Design? 

• Who are we going to involve in curriculum decisions, both 
within and outside the school? 

• Which colleagues will contribute to the school curriculum? 

• How do we get all parties involved to go along in the 
innovation?

• What are the competencies these developers should have?

• What is the part played by the teams and the school 
leadership?

• What conditions should be met to ensure success of 
curriculum innovation?



Learner Voice in curriculum design



Are there risks in this approach? 

Read the quotes in the handbook in ‘activity 5’. This is taken from the 
research completed by a number of academics

The key question seems to be, how do we provide our learners a stake 
in the design of the curriculum, whilst still providing a well-planned and 
sequenced curriculum that allows for the development of important 
knowledge and concepts across the curriculum?



The influence of other stakeholders in 
curriculum design

In developing their curriculum, schools should involve learners, 
parents, carers, partner agencies and the local community. 
This is an important means of ensuring the curriculum meets 
learners’ needs and is authentic to their context within the 
national framework. Schools and practitioners also play a 
critical role in ensuring learners, parents, carers and 
communities understand the vision and ethos underpinning the 
curriculum. 

Collaborative AoLE design:

• Planning learner voice

• Including parents/ local community groups/ local businesses

• Role of staff or expert adults

• Immersion activities/ celebrations



What is progression? 

“Learning should be seen as akin to an expedition, with stops, 
detours and spurts.” 
(Successful Futures report)  

“Progression in learning is a process of increasing sophistication, 
rather than covering a growing body of content. 

This is individual to each learner. It requires space for diversion, 
reinforcement and reflection as a learner’s thinking develops over 

time to new levels….”
[Curriculum for Wales Guidance]

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-
design/#progression

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/#progression


Principles of Progression and 
Descriptions of Learning  
• Principles of Progression 

give a high-level guide to 
progression 

• They explain what it means 
for learners to make 
progress, the nature of that 
progression and the 
principles underpinning it.

• Descriptions of learning 
which provide more specific 
reference points of what 
progression should look like, 
as learners work towards the 
statements of what matters.

• Descriptions of Learning 
describe the learning 
journey.

“Together, practitioners can use these two elements to 
understand what it means for learners to progress, and use this to 

inform learning, teaching and assessment.”
[Curriculum for Wales Guidance]



Principles of progression 

Progression in learning should always be at the heart of 

curriculum design rather than starting with a theme and fitting 

the learning to it. In selecting curriculum content, schools and 

practitioners must use the principles of progression to inform their 

approach to progression. While descriptions of learning 

articulate how learners should make progress in learning 

around specific statements of what matters, the principles of 

progression articulate the broader principles of what 

progression means in the Area as a whole. As such, schools and 

practitioners must use these principles to inform all learning in 

supporting progression. When considering descriptions of learning 

or a specific context, topic or experience, the principles of 

progression help practitioners to understand how learners 

should progress with greater sophistication or depth. 

Practitioners should also recognise that learners will progress at 

different paces.



Principles of Progression

• Increasing breadth and depth of knowledge

• Refinement and growing sophistication in the use and 
application of skills

• Deepening understanding of the ideas and disciplines 
within the Areas

• Making connections and transferring learning into new 
contexts

• Increasing effectiveness 



Proposed legislation on 
progression 

• The Welsh Ministers will be required to issue a 
progression code setting out the way in which 
progression must be reflected in an adopted curriculum

• A school’s curriculum will need to reflect the principles 
of progression set out in the code

• The code will be made up of the principles of 
progression which have been developed by 
the CAMAU project through engagement with 
practitioners.



Achieving the right balance 
between Breadth and Depth

Breadth Depth

Nature and range of 
contexts for learning

Deep learning on 
some concepts 

Specialisation

Nature and range of 
contexts for learning

Statements of What 
Matters and key 

concepts

All the Subject areas

“Increasing breadth 
and depth of 
knowledge and 
underlying concepts.” 
(Principle of 
progression)





• They describe progression journey related to 

a Statements of What Matters

• Descriptions broadly relate to ages 5, 8, 11, 14, 16

• They support practitioners by 

providing information on what learning looks like, to 

support planning, assessment and intervention.

Descriptions of Learning



Descriptions of learning

“The purpose of the descriptions of learning is to 
provide guidance on the pace of progression in order 

to support practitioners and inform curriculum 
design and learning and teaching. They are not a 

series of criteria to be directly assessed against, nor 
can they be met with single assessment tasks.”

(Curriculum for Wales guidance)



Using the Descriptions of Learning 
to plan for progression  

Informed, self-aware citizens engage with the challenges and opportunities that 
face humanity, and are able to take considered and ethical action

PS2 – I can understand 
that not everyone is 
treated fairly.

PS3 – I have an 
understanding that 
injustice and inequality 
exist in societies. 

PS4 - I can explain and 
analyse why injustice and 
inequality exist and can do 
so in a range of contexts.

• Which Principles of Progression underpin the learning journey described here? 

• What learning experiences/contexts for learning could be planned for to 
facilitate learner progression in this area?

• What is a possible progression pathway? 



Activity for back in school - Using the 
Descriptions of Learning to plan for 
progression 
Choose one of the AoLE’s listed in the booklet. Consider the 

selected Descriptions of Learning in relation to the relevant 

Statement of what Matters.   

• Which Principles of Progression underpin the 
learning journey described here? 

• What learning experiences/contexts for learning 
could be planned for to facilitate learner 
progression in this area? 

• What is a possible progression pathway? 



Progression Step 3

Description of learning
I can understand the 
difference between facts, 
opinions and beliefs, and 
consider how this may affect 
the importance and 
usefulness of evidence

Progression Step 2

Description of 

Learning
I can recognise the 
difference between facts 
and beliefs

Statement of what matters

Enquiry, exploration and investigation inspire curiosity 

about the world, its past, present and future

•Increasing breadth and depth of 

knowledge

•Deepening understanding of the ideas 

and disciplines within Areas

•Refinement and growing sophistication 

in the use and application of skills

•Making connections and transferring 

learning into new contexts

•Increasing effectiveness as a learner



Example of planning progression –
depth and sophistication 

Statement of what matters:  human societies are complex and diverse and 
shaped by human actions and beliefs
Progression step 2 – description of learning: I have explored some causes and 
effects of events and changes in my community over time
Progression step 3 – description of learning: I can identify and explain the 
main causes and effects of events in a range of contexts, I can recognise how 
these impact communities and societies



How can Senior Leaders promote effective 
curriculum design within and across AoLEs?

Questions to consider:

• How do you create a climate within school to 
promote teacher agency?

• Are there specific professional learning needs for 
staff that need to be considered and planned for?



Some Area Specific Professional 
Learning Considerations
Expressive Arts New subject areas – Dance and Film and Digital Media

Health and Well-being Whole school and AoLE curriculum. 
Subject knowledge for teachers

Humanities Local, national and the wider world perspectives; 
New subject areas – social studies and Business studies
RVE statutory and locally agreed nature

LLC English, Welsh and International languages
Welsh Language requirements
International language requirements pre age 11
Language acquisition
Selection and range of Literature

Mathematics and 
Numeracy

The proficiencies
Pedagogy and authentic learning
Breadth

Science and 
Technology

New subject focus - Computer Science
Combining progression in science and technology



Reflection points
1. What are your priorities for Curriculum for Wales as a school for September?

2. What are your priorities for Curriculum for Wales as a cluster for September?

3. How do you envisage engaging further with the resources from the CFW 
professional learning offer?

• Leading change

• Developing shared vision

• Curriculum change sessions 1, 2, 3

4. What will be the role of your SIA and wider team in supporting this work?

5. Have you considered initial approaches to developing curriculum design
• within your school?

• across your cluster?

6. Are there any further areas for Professional Learning that you have 
identified?


