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The objective of these sessions is to:
•
•
•
•

Provide a series of activities to understand and discuss the different models of
curriculum
Discuss the opportunities presented by the Curriculum for Wales framework
Consider the principles that underpin the approach to assessment within
Curriculum for Wales
Consider and share developing approaches to assessment

There are three salient experiences you might have, and three corresponding
approaches you might take with the material covered in the sessions.

If the material is new to
you, consider how you
can implement it at your
school.

If you are familiar with
the material consider
how you might enhance
or finesse your use and
demonstration of it.

If you are experienced with the
material covered identify people
within your school who aren’t
and consider how you could
bring it to them via a coaching
and mentoring approach.
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Model
Disciplinary
Multidisciplinary

Interdisciplinary

Integrated

Definition
Specialist teaching within disciplines or subjects
A multidisciplinary curriculum is one in which the same topic is studied from the viewpoint of more than
one discipline.
Combines several school subjects into one active project or is organized to cut across subject-matter
lines, bringing together various aspects of the curriculum into meaningful association.
Draws knowledge and skills from two or more disciplines in a more connected way
Addresses a complex problem or focus question that cannot be resolved by using a single disciplinary
approach e.g. a Global Pandemic
Largely an interdisciplinary organisational approach, which breaks down traditional subject boundaries –
either partially (e.g. hybrid subjects) or fully (e.g. the US middle school approach)

Activity 1: Disciplinary


How could cross-phase collaboration support a disciplinary approach?



How could this model meet the aim of the curriculum for more links and
connections within and between AoLEs?



There are some big themes that span the curriculum, such as wellbeing,
sustainability, equality, climate change etc. How can this model develop deep
understanding of these themes and issues?



Some AoLEs have more subject areas in the new curriculum compared to
those in the current national curriculum. How would a disciplinary approach
work in Humanities and Expressive Arts, for example, when each have five
subject areas?
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Activity 2: Multidisciplinary
•

How are schools using a Thematic/Big question approach at the moment?
What examples can we share?

•

Take a few minutes to consider this curriculum approach. Note any ideas
or thoughts you have.

Activity 3: Interdisciplinary


How could an interdisciplinary approach support learner retention of
knowledge?



Is this model appropriate for curriculum design across a whole AoLE? Or
all AoLEs? What might the challenges be?



How can we prevent the application of thematic approaches that fail to
provide rich, rigorous and logical learning in all of the connected subjects?
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Activity 4: Integrated


How can we provide the time and space for teachers to undertake
collaborative planning?



Is this integrated approach more suitable to some areas of learning more than
others? Why?



What does this approach look like over the 3-16 continuum?



Is there a danger of missing out key areas of knowledge and skills through an
integrated approach? Could this be prevented?

Activity 5
Using the table of approaches to curriculum design in Appendix 1.


Are there any models that you have disregarded? Why?



Will one model be sufficient, or do you require a hybrid solution? E.g. a
disciplinary approach in some areas, with opportunities for inter-disciplinary
study in others?



Would the model need to change across phases?



Would further examples help? How could these be used to support staff
discussions?



Further thoughts?
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Activity 6a

Models of curriculum design
✅: Required
/ : May include

Disciplinary
learning

Multi-

Inter

disciplinary

disciplinary

learning

learning

Integrated
learning

Practitioners from different curricular
areas plan together
Learning is generally framed as projects
or themes.
Planning connects disciplines
Discipline knowledge, understanding and
skills are necessary
Prior knowledge and skills are transferred
and applied to new problems, challenges
or contexts
New knowledge and skills are
encountered
Learners take planned time to reflect on
connections between disciplines
Learners reach each outcome using
several disciplines.
Assessment of the learning is shared
between disciplines

Activity 6b
Consider and discuss these questions:
•
•
•
•

What do we mean by each of these models?
What are our current approaches?
What are the advantages of using each of the models?
Are there particular contexts where one particular model fits best?
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Activity 7
If you were to construct a curriculum model to develop learners understanding of the
following, which model do you feel would best support learners’ understanding?


The concept of conflict



The issue of environmental sustainability



Critical analysis of artistic works



Financial literacy

Activity 8

What are the benefits to and challenges of asking your middle leaders and
teachers to contribute to the overall structure of curriculum design?
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Activity 9
Considering who needs what from assessment,
What current assessment practices do you need to keep/rethink/change/
eliminate?
How would you go about making any changes?
Keep

Rethink

Change

Eliminate

Making changes:
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FURTHER READING
www.ascd.org/ASCD/pdf/journals/ed_lead/el_199110_fogarty.pdf
Approach

Advantages (where well planned...)

Disadvantages / Challenges

Fragmented

Teachers teach within specialism

Learners don't make 'connections' or transfer their
learning across different subject areas / domains

Aligns to current GCSE examination
specifications at KS4
Sequenced

Deepens pupils' knowledge and skill
development across subject areas

Requires careful planning across existing departments /
faculties (secondary)

Shared

Deepens pupils' knowledge and skill
development across subject areas

Requires careful planning across existing departments /
faculties (secondary)

Webbed

Opportunity to deepen knowledge of
Needs to be carefully sequenced to build on prior
key 'issues' where a range of disciplinary knowledge/skills.
expertise is required
Needs careful planning to ensure depth and rigor
Could be planned in blocks to support
timetabling (secondary)
Professional learning implications

Threaded

Deepens understanding of big ideas /
key concepts (on which the What
Matters statements are constructed)

Requires sophisticated planning across all AoLE areas –
High level of professional learning required

(Fully)

Broad, balanced and authentic
curriculum –where well-planned.

Sequencing learning would be a challenge in this model,
key concepts could be missed.

Integrated
Does not reflect existing qualifications structures
Could risk superficial coverage of some key concepts

Black, P., Wiliam, D. (1998) Inside the black box. Raising standards through
classroom assessment. London: Kings College
Christodoulou, D (2016) Making Good Progress? The future of Assessment for
Learning
Clarke, S. (2014) Outstanding Formative Assessment: Culture and Practice. London:
Hodder
Donarski, S (2020) The ResearchEd guide to Assessment: An Evidence informed
Guide for teachers
Wiliam, D. (2011) Embedded Formative Assessment. Bloomington: Solution Tree
Press
Wiliam, D. (2009) Assessment for Learning: why, what and how. London: Institute of
Education
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APPENDIX 1

Model

Summary - curriculum modes

Definition

Advantages

Disciplinary





Specialist teaching within
disciplines or subjects



Multidisciplinary




A multidisciplinary
curriculum is one in which
the same topic is studied
from the viewpoint of
more than one discipline.





Interdisciplinary




Combines several school
subjects into one active
project or is organized to
cut across subject-matter
lines, bringing together
various aspects of the
curriculum into
meaningful association.







Integrated




An interdisciplinary organi
sational approach, which
breaks down traditional
subject boundaries






Questions for consideration

Subjects provide guarantees,
through their links with disciplines
and the production of new
knowledge, that students have
access to the most reliable
knowledge that is available in
different fields
Subjects provide breadth and depth
Teachers can use their expertise and
passion most effectively
This retains the advantages and
challenges of
a disciplinary approach.
Moves towards enabling the
learners to connect the learning
more effectively and supports the
development of transferable skills,
Learners gain a
more holistic understanding
of the world
This approach allows the students to
learn by making connections
between ideas and concepts across
different disciplinary boundaries.
Students learning in this
way can apply the knowledge gained
in one discipline to another different
discipline to deepen the learning
experience
It enables students to produce an
inter-disciplinary understanding of
the problem or question (looking
through a variety of lenses



Broad, balanced, and authentic
curriculum
Where well-planned this approach
can:
Reduce the duplication of skills and
concepts in different subject areas
Increase relevance for the learner
through real-life context.
Allow for the learner to see the big
picture, rather than just the
fragmented parts.
Develops the skills that can be
transferred to other disciplines,
contexts and to life.























How effective is this approach at making
connections within and
between AoLES etc.?
How does this approach develop the cross
curricular and integral skills?
How does this approach support the
development of transferrable skills and
knowledge?

How does this approach develop the cross
curricular and integral skills?
How can the themes be routed in
progression?
How can we prevent the application of
thematic approaches that fail
to provide rich, rigorous, and
logical learning in all the connected
subjects?
How can we provide the time and space
for teachers to undertake collaborative
planning?
How could we map across the whole
curriculum?
How may it impact sequencing of learning
within the different disciplines?
Is this model appropriate for curriculum
design across AoLEs?
Is this model appropriate for curriculum
design across the curriculum?
What does this approach look like over the
3-16 continuum?
How can we provide the time and space
for teachers to undertake collaborative
planning?
Is this integrated approach more suitable
to some areas of learning more than
others?
How could we sequence the learning to
ensure that key concepts are not missed?
How do we prevent superficial coverage?
How do we ensure depth and breadth of
knowledge and understanding?
What does this approach look like over the
3-16 continuum?
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