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International languages within the Languages, Literacy & Communication AoLE

Session 2 - Progression in learning for the AoLE

AIMS OF THE SESSION

• Develop a shared understanding of the learning continuum

• Consider approaches to planning and assessment

• Explore effective pedagogical approaches within and beyond the AoLEs



The learning continuum
Evaluating learner progress - Hwb (gov.wales)

“Learner progression along a continuum of learning from ages 3 to 16 is 
central to Curriculum for Wales. 
Assessment plays a fundamental role in enabling each individual learner to 
make progress at an appropriate pace, ensuring they are supported and 
challenged accordingly.
A school’s curriculum is everything a learner experiences in pursuit of the 
four purposes. It is not just what we teach, but how and why we teach 
it. Purposeful curriculum and assessment design is the key to supporting 
progression.”

https://hwb.gov.wales/evaluation-improvement-and-accountability/the-national-resource-evaluation-and-improvement/evaluation-and-improvement-principles/evaluating-learner-progress


The learning continuum

Making high-level concepts 
accessible and manageable 
for learners in the classroom.

Developing and improving in 
knowledge and skills over 
time.
Appropriate challenge and 
pace 

Inform planning and 
pedagogy  before during and 
after the learning is 
happening.



The learning continuum



The learning continuum



Strand/Thread Sub Strands/Sub-

threads

Define the end goal

Speaking

Engaging learners through talk Speakers of international languages 

will be empowered and enthusiastic 

communicators who can express 

their ideas and thoughts confidently 

to a range of audiences in a range of 

contexts with effective 

pronunciation. 

Speakers of international languages 

will enjoy being creative problem 

solvers who take risks to 

communicate beyond their own 

idiolect with spontaneity to connect 

with others. 

Precise talk to convey nuanced 

meaning
Reflective refinement of language 

choice
Deepening meaningful dialogue
Communicating thought, 

emotions and opinions 

respectfully
Adapting expression to audience 

and purpose

Lucy Crehan- National Curriculum design programme

Planning for International Languages in LLC-
Progression Steps and Descriptions of Learning- Define the knowledge, skills and experiences that a learner would 

need in order to meet this end goal
Curriculum Design Programme Playlist: Unit 1 - https://hwb.gov.wales/go/71fukm
Unit 2 - https://hwb.gov.wales/go/o96682 Unit 3 - https://hwb.gov.wales/go/to9hne

https://hwb.gov.wales/go/71fukm
https://hwb.gov.wales/go/o96682
https://hwb.gov.wales/go/to9hne


Step 3: Define the knowledge, skills and experiences that a learner would 
need in order to meet this end goal

Strand: 
Speaking

Sub-Strands

Progression Step 2

I have experienced 
opportunities to use 
international languages.

Progression Step 3

I can:
▪ communicate using familiar phrases and 

sentences.
▪ construct my own sentences using the 

vocabulary and patterns I have learnt.
I am beginning to:
▪ reflect on my language use in order to 

improve the quality of my communication.
▪ interact with others, sharing information, 

feelings and opinions.

Progression Step 4

I can:
▪ convey meaning by using vocabulary and language patterns that I have 

learned, and can apply them to new situations.
▪ reflect on my language use and can apply familiar strategies to improve 

the quality of my spoken, written and visual communication.
▪ express and justify my thoughts and ideas. 
▪ interact with others, sharing my points of view with empathy and respect.
▪ adapt and manipulate language to build sentences, using increasingly 

varied vocabulary.

Progression Step 5

I can:
▪ select the appropriate range and register for different audiences and purposes, varying my language to 

engage the audience.
▪ reflect critically on my language use and can make informed choices about vocabulary, idiomatic 

language and syntax in order to express myself with clarity.
▪ respond to and challenge others’ points of view, seeking clarity and structuring arguments. 
▪ communicate my thoughts, feelings and opinions in contentious contexts showing empathy and respect.
▪ use my knowledge of grammar, including syntax, and a wide range of vocabulary, to enhance my 

independent communication.

Engaging learners 
through talk

KNOWLEDGE             
I recognise that there are new 
sounds in the IL.
I know some:
▪ familiar sounds in the 

IL
▪ simple vocabulary 

and phrases in the IL

SKILLS
I can:
▪ physically feel new 

sounds as I imitate 
them in the IL

▪ join in with songs in 
the IL

▪ join in with nursery 
rhymes in the IL

▪ engage with short 
stories in the IL         

EXPERIENCE
I have experienced rich and 
stimulating opportunities to:
imitate familiar sounds in the 

IL.
use simple sentence patterns.

KNOWLEDGE     
I know:
▪ most common sounds in the IL.
▪ familiar vocabulary, phrases, sentences 

from my contexts of study in IL.
▪ that intonation, tone and expression are 

important to engage a listener.
▪ how to ask familiar questions in the IL, 

including asking other people their feelings 
and opinions.

SKILLS 
I can:
interact, ask and respond to familiar questions 

confidently using knowledge from and across a 
range of contexts.

express my views, feelings and opinions using 
familiar vocabulary.

use familiar phrases and sentences for authentic 
purposes including in everyday classroom 
interactions. 

I am beginning to use intonation, tone and 
expression when I speak to engage the listener

EXPERIENCE
I have experienced rich and stimulating 
opportunities to take part in:
▪ simple conservations.
▪ group work. 
▪ simple interviews and surveys to gather 

information in a simple format e.g. survey.

KNOWLEDGE     
I have a secure knowledge of the common sounds in the IL.
I recognise that there are different ways of addressing different groups of people in 
the IL. 
I know 
▪ how to ask a range of different questions in the IL. 
▪ a range of vocabulary, phrases, sentences from my contexts of study in IL. 
▪ what an idiom is in the IL

SKILLS 
I can:
use a range of previously learnt vocabulary, phrases, sentences and questions in 

both familiar and new situations
interact, ask and respond to questions using knowledge from and across a range of 

contexts with increasing confidence, fluidity and spontaneity.
express and justify my views using a range of vocabulary, phrases and sentences.
use more complex phrases and sentence to improve the effect of my 

communication 
use intonation, tone and expression to engage a listener when I speak in the IL. 
I am beginning to use idiomatic phrases to improve the effect of my 
communication 
I continue to use a range of phrases and sentences for authentic purposes including 
in everyday classroom interactions. 

EXPERIENCE
I have experienced rich and stimulating opportunities to take part in:
▪ conservations with learners / individuals from the IL of study
▪ take part in group work
▪ present information in the IL
▪ take part in simple debates and discussions
▪ take part in project-based learning (making links across Areas)
▪ take part in interviews and surveys to gather information in a format e.g. 

survey.

KNOWLEDGE     
I have a secure knowledge of the sounds in the IL.
I know:
a wide range of vocabulary, phrases and sentences to express my own thoughts, feelings and opinions from 

within and outside of my contexts of study that allow me to structure an argument in the IL.
how to ask a wide range of different questions in the IL to seek and challenge others' points of view. 
how there are different registers to address different groups of people in the IL. 
how arguments are structured.
a range of idiomatic phrases.     
the phrases and non-verbal cues that allow me react to what is being said.  

SKILLS 
I can:
convincingly express and justify my views in greater detail, using a wide range of vocabulary, phrases and 

sentences.
widen my range of vocabulary, phrases, sentences and questions through self-study and exploration of the IL.
interact, ask and respond to questions using knowledge from and across a range of contexts with confidence, 

fluidity and spontaneity, using the correct register for the group of people I am talking to. 
use a wide range of phrases and sentences for authentic purposes including in everyday classroom interactions. 
use a range of idiomatic phrases appropriately to improve the effect of my communication
demonstrate active listening in the IL by responding with phrases and non-verbal cues.  
empathetically listen to others' arguments for understanding. 
use my understanding of others' ideas to respectfully respond to and/or challenge with detailed responses. 
use my knowledge of how arguments are structured to construct my response in the IL. 
interact, ask and respond to questions using knowledge from and across a range of contexts with confidence, 

fluidity and spontaneity using the correct register for the group of people I am talking to. 

EXPERIENCE
I have experienced rich and stimulating opportunities to:
take part in conservations with learners / individuals from the IL of study
take part in group work in the IL.
take part in project-based learning and independent exploration of the IL. 
present information in the IL (individual or group) to an audience and respond to questions.
take part in debates and discussions.
take part in interviews and surveys in the IL to gather information format e.g. survey.
engage in local, national and international collaboration with language partner organisations.

Precise Talk

Communicating 
thoughts, ideas and 
opinions

Language use and 
vocabulary

Lucy Crehan- National Curriculum design programme



Thread: Speaking 
Sub Threads – Communicating through speaking; improving the quality of my speaking; sharing and responding 
to opinions through speaking; language and vocabulary choices when speaking

Lucy Crehan- National Curriculum design programme

Progression Step 2
Knowledge and skills Experiences
▪ To recognise that there are new sounds in

the IL.

▪ To know some familiar sounds in the IL.

▪ To know some simple vocabulary and 

phrases in the IL.

▪ To be able to physically feel new sounds

and imitate them in the IL.

▪ To be able to join in with songs in the IL.

▪ To be able to join in with nursery rhymes

in the IL.

▪ To be able to engage with short stories in

the IL.        

To have rich and stimulating opportunities to:

• imitate familiar sounds in the IL.

• use simple sentence patterns.

Progression Step 3
Knowledge and skills Experiences

▪ To know the most common sounds in the IL.

▪ To know familiar vocabulary, phrases, sentences 

from my contexts of study in IL.

▪ To know that intonation, tone and expression are 

important to engage a listener.

▪ To know how to ask familiar questions in the IL, 

including asking other people their feelings and 

opinions.

▪ To be able to interact, ask and respond to familiar 

questions confidently using knowledge from and 

across a range of contexts.

▪ To be able to express my views, feelings and 

opinions using familiar vocabulary.

▪ To be able to use familiar phrases and sentences 

for authentic purposes including in everyday 

classroom interactions. 

▪ To begin to be able to use intonation, tone and 

expression when speaking to engage the listener

Rich and stimulating opportunities to take part in:

▪ simple conservations.

▪ group work. 

▪ simple interviews and surveys to gather

information in a simple format e.g. survey.



Thread: Speaking 
Sub Threads – Communicating through speaking; improving the quality of my speaking; sharing and responding 
to opinions through speaking; language and vocabulary choices when speaking

Lucy Crehan- National Curriculum design programme

Progression Step 4
Knowledge and skills Experiences

▪ To have a secure knowledge of the common sounds in

the IL.

▪ To recognise that there are different ways of 

addressing different groups of people in the IL. 

▪ To know how to ask a range of different questions in 

the IL. 

▪ To know a range of vocabulary, phrases, sentences 

from my contexts of study in IL. 

▪ To know what an idiom is in the IL

▪ To be able to use a range of previously learnt 

vocabulary, phrases, sentences and questions in both 

familiar and new situations.

▪ To be able to interact, ask and respond to questions 

using knowledge from and across a range of contexts 

with increasing confidence, fluidity and spontaneity.

▪ To be able to express and justify my views using a 

range of vocabulary, phrases and sentences.

▪ To be able to use more complex phrases and sentence 

to improve the effect of spoken communication 

▪ To be able to use intonation, tone and expression to 

engage a listener when speaking in the IL. 

▪ To begin to be able to use idiomatic phrases to 

improve the effect of spoken communication

▪ To continue to use a range of phrases and sentences

for authentic purposes including in everyday classroom

interactions.

Rich and stimulating opportunities to take part in:

▪ conservations with learners / individuals 

from the IL of study

▪ group work 

▪ presentations (individual or group) with an 

audience

▪ simple debates and discussions

▪ project-based learning (making links across 

Areas)

▪ interviews and surveys to gather 

information in a format e.g. survey.

Progression Step 5

Knowledge and skills Experiences

▪ To have a secure knowledge of the sounds in the IL.

▪ To know a wide range of vocabulary, phrases and sentences to express own 
thoughts, feelings and opinions from within and outside of contexts of study 
that allow learners to structure an argument in the IL.

▪ To know how to ask a wide range of different questions in the IL to seek and 
challenge others' points of view. 

▪ To know how there are different registers to address different groups of 
people in the IL. 

▪ To know how arguments are structured.

▪ To know a range of idiomatic phrases.     

▪ To know the phrases and non-verbal cues that allow learners to react to what 
is being said.  

▪ To be able to convincingly express and justify views in greater detail, using a 
wide range of vocabulary, phrases and sentences.

▪ To be able to widen the range of vocabulary, phrases, sentences and 
questions through self-study and exploration of the IL.

▪ To be able to interact, ask and respond to questions using knowledge from 
and across a range of contexts with confidence, fluidity and spontaneity, using 
the correct register for the group of people being talked to. 

▪ To be able to use a wide range of phrases and sentences for authentic 
purposes including in everyday classroom interactions. 

▪ To be able to use a range of idiomatic phrases appropriately to improve the 
effect of the spoken communication

▪ To be able to demonstrate active listening in the IL by responding with 
phrases and non-verbal cues.  

▪ To be able to empathetically listen to others' arguments for understanding. 

▪ To be able to use the understanding of others' ideas to respectfully respond to 
and/or challenge with detailed responses. 

▪ To be able to use knowledge of how arguments are structured to construct a 
response in the IL. 

Rich and stimulating opportunities to take part in:

▪ conservations with learners / individuals from the IL of study

▪ group work

▪ project-based learning and independent exploration of the 

IL. 

▪ presentations (individual or group) with an audience and 

respond to questions.

▪ debates and discussions.

▪ interviews and surveys to gather information format e.g. 

survey.

▪ local, national and international collaboration with language 

partner organisations.



The learning continuum



The learning continuum
Principles for designing your curriculum - Hwb (gov.wales)

Clear focus Progression Code:
How do we ensure:

•increasing breadth and depth of knowledge

•deepening understanding of the ideas and 
disciplines within areas

•refinement and growing sophistication in the 
use and application of skills

•making connections and transferring learning 
into new contexts

•increasing effectiveness of the learner

https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/principles-for-designing-your-curriculum/#principles-of-progression


CfW AoLE Guidance
Languages, Literacy and Communication: Principles of progression - Hwb

(gov.wales)

https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/principles-of-progression/


The principles of progression for LLC

Increasing effectiveness as a learner
As they move along the continuum of learning, 
learners will build on basic linguistic skills to 
develop a capability that enables them to 
overcome a range of communicative challenges 
successfully. These include, for example:
asking increasingly sophisticated questions
finding information independently
making evaluative and critical judgements about 
the ideas and viewpoints and the means of 
communication in what they hear, read, and view
using language effectively to convey their own 
ideas and viewpoints on various topics.
They will develop the language skills necessary to 
discuss and evaluate their learning in languages.

Suggestions for practice

Provide tasks and contexts which prompt 
personal and reflective responses.
and develop creative use of the language 
early on and frequently.

Provide tools to equip students to 
analyse, capture and explain their 
learning journey.



The principles of progression for LLC

Increasing breadth and depth of knowledge

Progression in this Area is represented as a coherent 
continuum. The learner grows holistically in their 
understanding and purposeful use of languages, literacy 
and communication when listening and reading, when 
speaking and writing and when interacting 
and mediating in a wide range of contexts.
Learners develop an increasingly sophisticated 
understanding of linguistic concepts that support the more 
conscious and self-aware development of skills to 
communicate effectively through speech, writing, gestures, 
images or other media.
They also progress in their breadth and depth of 
conceptual knowledge by encountering ideas in languages 
and literature, initially in more personal and local contexts 
and moving as they progress to connect with more complex 
communications in a multilingual world. Learners thus 
acquire a gradually more nuanced understanding of 
different viewpoints and increasing command of the skills 
needed to interpret, evaluate, articulate and respond to 
differing perspectives.

Suggestions for practice

Less is more

Fewer topics- Deeper and secure 
learning

Breadth over time



The principles of progression for LLC

Refinement and growing sophistication in the use and application of skills
Progression in the refinement and sophistication of skills moves from literal and simple communicative 
purpose to more abstract, inferred or implied and nuanced levels of meaning with more complex 
purposes. Oral language precedes and underpins pre-literacy skills. Learners gradually develop greater 
awareness of language and more sophistication in using this awareness to achieve intended purposes in 
interpreting and producing communications in speech or writing or through other means.
For younger learners the acquisition of language follows the same sequence as for older learners, 
although the speed at which it does so can vary considerably. As learners experience, engage with, 
understand and apply increasingly complex ideas and language awareness, accuracy and fluency in using 
communication skills grow.
Progression in this Area is also seen in the production of language. As learners become more 
accomplished, they can adapt and manipulate language to communicate effectively to a range of 
different audiences. This allows learners to form and develop strong relationships and the confidence to 
use their voice in society.
Second language learners may use formulaic language with few mistakes initially and, as they progress 
and when being more ambitious and spontaneous in their use of language, they may appear to make 
more mistakes. This intrinsic part of successful language learning leads to becoming more fluent and 
accurate language users. Second language or bilingual learners may not necessarily show the same 
pattern of linguistic progression as first language learners.



Two elements for a quality curriculum
(From Developing Curriculum design processes in support of CfW: international insights- Lucy Crehan Oct 2021)

FOCUS
Fewer topics but in greater depth: 

allows mastery of important 
concepts, contents and skills before 

moving on

“ Refinements and growing 
sophistication in use and 

application of skills” PPCFW

COHERENCE

Knowledge and skills 
sequenced in a logical order 

(need for pre-requisite 
understanding or ability to access 

new learning)

“ Increasing breadth and depth of 
knowledge” PPCFW



Planning for International Languages in LLC

I.S.L.A
Instructued

second 
language 

acquisition

Gianfranco Conti



Planning for International Languages in LLC

The learning continuum in IL

Gianfranco Conti



Planning for International Languages in LLC

The learning continuum in IL

Gianfranco Conti

Current curricula are often 
not designed to allow this 

journey from 
comprehensible input ( 

understand with little help) 
to fluent output: 

automatic, effortless, 
spontaneous.

Often stop at the receptive 
and productive mastery.

The knowledge will 
only last when it 

occurs at the end of 
the curve, when 
plenty of time

is given to develop 
this spontaneity.



Planning for International Languages in LLC

The learning continuum in IL

Gianfranco Conti

https://gianfrancoconti.files.wordpress.com/2022/05/image-6.png


Planning for International Languages in LLC
Assessment Gianfranco Conti

Key driver of 
motivation
Relevant to students 
( age/ interest etc..)
Relevant to the 
discipline
Clear and purposeful
Fit your goals

Aptitude and 
attitude
Pre-requisites: 
importance of  
sequencing

Regular, intensive 
encoding practice



Planning for International Languages in LLC
Gianfranco Conti

Develop durable learning: 
Extensive recycling
Interleaving
Distributed practice
Testing to match practice

Space in the curriculum devoted to automaticity 
training.
Key driver to motivation: self-efficacy and enjoyment



Planning for International Languages in LLC
Gianfranco Conti



The principles of progression for LLC

Deepening understanding of the ideas and disciplines within 
Areas
Progression in this Area is a continuum of increasingly complex 
engagement with ideas and communicative purposes and of 
development of language awareness. These are demonstrated in:
responding to communications when listening, reading, or receiving 
language in other ways
producing them when speaking and writing or through other means of 
communication.
Drawing on a learner's whole linguistic repertoire – however uneven 
that may be – enables them to progress in all languages. Understanding 
linguistic concepts in the language of instruction, for example, can be 
applied to learning a new language, which facilitates progression in that 
language as well as improving understanding of the way in which their 
own languages work. While learners may be at different points of 
progression in different languages, a focus on plurilingualism allows 
them to call upon their knowledge of a number of languages to make 
sense of a spoken or written text, whatever their command of that 
language, and to increasingly understand and learn from the 
relationships between different languages.

Suggestions for practice

Focus on plurilingualism



Plurilingualism

“A plurilingual citizen has varying levels of linguistic competence in different 
languages and holds values of plurilingualism and intercultural tolerance 

towards all languages and varieties”. Pro Do Coyle

“In making the effort to bridge the gap between our own language and 
another, and in gradually gaining understanding of the other language as 

connected to our own patterns of similarity and divergence, we overcome 
our distrust and embrace the difference” Katrin Kohl



Pluriliteracies

“Pluriliteracies skills : learners become progressively literate in more than 
one language.

To connect familiar and less familiar languages, transfer skills across those 
languages and use their combined knowledge and understanding to 

communicate and learn appropriately
Connect young people’s language learning to relevant challenging real world 

issues that encourage critical thinking and creativity.
To engage in genuine discussion, problem-solving and deeper intercultural 

awareness.
Approaches to language learning, have to not only take into account prior 

learning of or competence in different languages, but crucially to ensure that 
the contexts for language learning are relevant and appropriate for 11 to 14 

year olds.” Prof Doyle”



The principles of progression for LLC

Making connections and transferring learning into new contexts
Progression in this Area has a significant inter-relationship with the learning in all other 
areas. The learner moves forward along the progression continuum partly through 
exposure to rich challenges and resources offered by other Areas. The thinking needed to 
understand and to communicate all learning is closely related to that which enables 
learners to develop receptive, interpretive and expressive language skills. They progress 
in the languages, literacy and communication set out in this Area alongside the 
development of disciplinary literacy in the other curriculum Areas.
The ability to transfer existing knowledge and skills into new contexts is an integral part of 
progression in this Area. This includes the social and cultural aspects of language. As 
learners develop an understanding of additional languages, patterns of language use are 
identified, adapted and applied in new contexts. Modes of communication are adapted 
for different audiences, and to different disciplinary contexts. Skills in learners’ first and 
second languages enable learning in subsequent languages. As learners progress, they 
will be able to make links within and between ways of communicating, making good 
choices about effective methods of communication.



“Interdisciplinary projects” Christine Counsel
Thinking big: making a school curriculum bigger than the sum of its parts. 1st Oct 2021):

Build on, respect and understand what subjects already achieve.

• High dependence:  
Impossible to understand one aspect of the subject without aspects of another 

subject.
• Accelerated access:

Not essential but much more effective 
The students can get very secure earlier on one aspect of the curriculum to access 

other areas more effectively.
• Simultaneous enrichment:

Can happen naturally 
• Integrated projects: 

Clear impact of the specific knowledge and skills taught in the subjects involved in 
the integrated project.



Should be with subjects/ AoLEs your subject 
can relate to and make authentic links

Should be created only if the disciplines are 
taken seriously

Possible process: 

1. Take the concepts for the selected 
statements of what matters in each 

discipline/AoLE

2. Identify the concepts and skills in each

3. Link the two areas/subjects through the 
context and experiences you will be 

teaching the content through.

4. Link the two areas through the pedagogy 
used and the characteristics ( four 

purposes).

Interdisciplinary links: a few key concepts: Lucy Crehan- https://www.youtube.com/watch?v=PFOCe7HKIMU from 25:00-

Developing Curriculum design processes in support of CfW: international insights

https://www.youtube.com/watch?v=PFOCe7HKIMU


CfW AoLE Guidance
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#key-links-with-other-areas


“Developing effective communication and literacy skills as well as learning 
about etymology within this Area should facilitate progression in all areas of 

learning and experience by giving learners better access to information, concepts 
and terminology.

British Sign Language (BSL) can do all the things other languages can do and deaf 
BSL users can use it across all Areas. BSL has higher-level vocabulary for academic 

subject areas. For practitioners who are aware of BSL regional variations, 
resources such as the Scottish Sensory Centre’s BSL Glossaries of Curriculum 

Terms (SSC) can be a useful”

Key links with other Areas
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

https://www.ssc.education.ed.ac.uk/bsl/
https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#key-links-with-other-areas


Expressive Arts

Expressive Arts disciplines can be used as a vehicle for learners to develop 

languages, literacy and communication including through visual literacy, creative 

thinking and creative writing, understanding audience and purpose and adapting 

language for audience, performance poetry, drama, film, multimedia, role play 

and song. Experiences of literature in all its forms across these two Areas enable 

the learner to develop cultural empathy and sensitivity.

Sign poetry, Deaf theatre, Deaf comedy, Deaf visual arts and visual vernacular can 

enhance learning in Expressive Arts as well as in BSL, and can be used to heighten 

awareness of Deaf culture.

Key links with other Areas
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

https://hwb.gov.wales/curriculum-for-wales/expressive-arts/
https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#key-links-with-other-areas


Health and Well-being
These two Areas link together to provide learners with the skills to effectively 
communicate which in turn provide a foundation for developing healthy 
relationships. Physical and cognitive development will impact on the acquisition 
of speech and language and the development of fine motor movements, such as 
handwriting. Literacy skills allow learners to explore texts related to health and 
well-being. Reading and writing for pleasure also provides opportunities to 
improve the learner’s sense of well-being.
Skills in BSL can allow learners to express themselves effectively, to be open to 
other people’s points of view and to develop positive relationships. They enable 
deaf BSL users’ self-advocacy and can help mitigate the risk of isolation, exclusion 
and frustration that deaf people may face.
Learning and teaching in health and well-being can improve both the awareness 
of Deaf culture and the understanding of issues surrounding disability rights, 
minority languages and recognition of BSL.

Key links with other Areas
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

https://hwb.gov.wales/curriculum-for-wales/health-and-well-being/
https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#key-links-with-other-areas


Humanities

Languages and literature play a vital role in identity and can help to shape and 
influence the development of communities and societies. Literature provides 
valuable evidence for, and can be a focus of, enquiries in humanities. Learners can 
explore literature from a range of cultures and societies, in the past and present, 
from their locality, Wales and the world.
Learning about the history of BSL and about deaf people in history can help 
contribute to a better understanding of Deaf identity and Deaf culture today, 
locally, nationally and internationally. Learners can explore the concepts of 
justice, equality and rights through learning about Deaf culture and BSL.

Key links with other Areas
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

https://hwb.gov.wales/curriculum-for-wales/humanities/
https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#key-links-with-other-areas


Mathematics and Numeracy

Songs and rhymes can be used to teach early numeracy in all languages. Finding and 
applying patterns for problem-solving is a skill required for progress in these two Areas.
Learning BSL numerals and learning to sign quantities, time and money, for example, 
can help support and consolidate conceptual understanding of mathematics. One-
handed BSL counting systems can provide insight into different number bases.

Science and Technology
Digital communication and computer languages offer opportunities for links to reinforce 
learning across these two Areas. Learners apply literacy skills such as instructional and 
observational language in Science and Technology, as well as accessing and producing 
texts and accurately using technical and scientific vocabulary. Design communication 
skills bring these two Areas together both in developing learners’ design thinking as well 
as communicating their ideas to others.
Because BSL is a visual language, learning and teaching through it can help support and 
consolidate learners’ conceptual understanding in science and technology. Digital 
communication offers opportunities to reinforce learning in both BSL and science and 
technology.

Key links with other Areas
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

https://hwb.gov.wales/curriculum-for-wales/mathematics-and-numeracy/
https://hwb.gov.wales/curriculum-for-wales/science-and-technology/
https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#key-links-with-other-areas


Literature in LLC- key considerations
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

Links to Key considerations 
when designing your 

curriculum for this Area: 
selecting literature?

Languages, Literacy and Communication: Designing your 
curriculum - Hwb (gov.wales)

https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#specific-considerations-for-this-area
https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#specific-considerations-for-this-area


Literature in LLC- key considerations
Languages, Literacy and Communication: Designing your curriculum - Hwb (gov.wales)

• Learners should experience a wealth of literature which provides opportunities 
to realise the four purposes of the curriculum.

• Schools should create a positive reading culture which immerses learners in 
literature that reflects their interests and ignites their enthusiasm.

• Learners should be exposed to a diverse range of literary experiences beyond 
the classroom.

• Learners should be introduced to literature which reflects diversity and cultures 
in the locality, Wales as well as the wider world.

• Schools should choose literature which is sufficiently rich and substantial to 
engage learners intellectually and emotionally and which can encourage them 
to be inspired, moved and changed.

• Schools should ensure that learners experience a range of contemporary 
literature and literature from different periods in the past.

https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication/designing-your-curriculum/#specific-considerations-for-this-area


https://eleo.mecd.gob.es/opac/?locale=es#indice
https://www.culturetheque.com/GBR/accueil-portal.aspx
https://www.goethe.de/en/kul/lit.html


Statements of what matters:



The learning continuum, Curriculum Design and links with other areas



The learning continuum and planning 

1- Unpack the statements of what matters: key concepts

2- Define knowledge, skills and experience to best develop the 
understanding of the key concepts the statements of what matters

3- Decide on the coherence: knowledge and skills sequences in a logical 
order 

or based on skills and concepts developed over a range of contexts to 
deepen understanding.

4- Define progress: plan backwards to ensure depth and pace

5- Identify and select the best pedagogy and assessment methods and 
see if links can be made with other areas

6- Decide on meaningful and interesting contexts

7- Plan units in more detail



MODULE TITLE AND DESCRIPTION: 

Why this topic/module?
Why is it important? What does it build on (previous topics/concepts) or set up (future topics/concepts)? 

What matters statement/s:
that this module relates to or contributes to.

Description/s of learning: that this module relates to or contributes to.

•

Subject progression threads and associated content: 

Thread (subject):
• Know about
• Be able to 

Thread (subject):  
• Understand that
• Be able to

Prior knowledge/skills/experiences required:

Thread (subject):
• Know about
• Be able to 

Other prerequisites (that are not in threads):

New Vocabulary: Vocabulary to revisit:

Context-specific content (or see attachment)

e.g. Important understandings/facts about WW1.

Could link to separate document with the context specific 
content, such as a knowledge organiser.

Module/topic assessment task:

Cross-curriculum skills:

Integral skills:
Cross-cutting themes:

DRAFT



International languages within the Languages, Literacy & Communication AoLE

Session 2 - Progression in learning for the AoLE

AIMS OF THE SESSION

• Develop a shared understanding of the learning continuum

• Consider approaches to planning and assessment

• Explore effective pedagogical approaches within and beyond the AoLEs



How can we ensure that our offer is even 

better than what it is at the moment?

Planning for International Languages in LLC



Stimulating and rich  

experiences for all, 

including links to other 

areas

Engagement by 

all: support, 

scaffolding, 

motivation

Relevance to 

pupils’ needs and 

purpose of  

learning 

Expert and 

impactful  

pedagogy

Smooth and 

effective 

transition 

Approaches to planning and assessment

International Languages in LLC
“ Curriculum development is the process by which 

teachers convert the desired outcomes into engaging 
activities in the classrooms”. 

Dylan Williams ,Principled curriculum design, 2013

Focus: 

Depth of  learning-

secure and 

confident

Coherence:

Breadth, logical and 

reasonable 

sequencing over 

time



Planning for International Languages in LLC

End goal

Rich 
experiences

Authentic 
contexts 

Cultural 
capital 

Build on prior 
learning and secure 

progression 

Best pedagogy

Links to the 
bigger picture

Using Assessment before, 
during and after learning to 

ensure progression



What is the end-goal?
Define 

the 
WHY

Planning for International Languages in LLC



➢To develop proficient and confident communicators
➢To develop a life-long love for language learning
➢To explore new horizons
➢To learn to speak, listen, read and write effectively
➢To draw upon their knowledge of a number of languages to 

facilitate understanding and improve communication

➢To explore the links between languages, culture and identity

➢To include and build upon learners’ home languages and 
cultures in the classroom

➢To learn that skills and knowledge in one language can 
strengthen the knowledge and learning of those skills in all 
subsequent languages.

➢To develop empathy, mediation, communication,  identity

Define 
the 

WHY

Planning for International languages in LLC:
What is the end-goal in IL and LLC?



What is the end-goal?Define 
the 

WHY Enquiry-based approach?

Focus week?

Topic banks?

Respond to current news/ affairs?

Join community project?

Respond to school priority and/or pupil 
needs/voice?

What is the hook?

Planning for International Languages in LLC



What is the end-goal?Define 
the 

WHY Enquiry-based approach?

Focus week?

Topic banks?

Respond to current news/ affairs?

Join community project?

Respond to school priority and/or pupil 
needs/voice?

What is the hook?

Model and hooks could be 
defined and guided by your 
school curriculum design.
Different models possible.

Planning for International Languages in LLC



Define 
the 

WHY

Enquiry-based approach
How to reduce food waste?

Is school important?

Should we use butter or margarine 

on our “tartines” in the morning?

Can we develop more sustainable fashion?

……………

Planning for International Languages in LLC
What possible hooks in IL and LLC?



REGENERATION: FOOD

Roughly one third of the food produced 
around the world is wasted. That’s 1.3 billion 
tonnes of food every year. Why is food waste 

so bad for the planet?

The facts
• Roughly 1/3 of all food produced around the 

world is wasted, that's 1.3 billion tonnes.
• If food waste was a country, it would be the 3rd 

largest greenhouse gas emitter behind China and 
the United States.

• 420,000 tonnes of meals are thrown into the bin 
every year in the UK.

• 90,000 tonnes of perfectly drinkable milk is 
wasted every year in the UK.

• Each glass of wasted milk took 300 litres of water 
to produce.

• 4.4 million potatoes got to waste every year in the 
UK.

5th March 2021

Contextualising the learning - making it real 

https://www.bbcearth.com/regeneration-food


Contextualising the learning - making it real 



FW FOOD FOR THOUGHTS- possible resources

François Pasteau, le chef qui cuisine les restes - L'Express Styles

Top Chef 2020 : l’anti-gaspillage au menu ce soir - Elle à Table

Ce restaurant où Alain Ducasse cuisine des déchets alimentaires

12 conseils pour éviter le gaspillage alimentaire | écoconso

comment eviter le gaspillage alimentaire? - Google Search

COMMENT TRAITER VOS DECHETS ALIMENTAIRES –

EasyRecyclage, spécialiste du recyclage des déchets de bureau et du tertiaire

Comment gaspiller moins d’aliments ?

le gaspillage alimentaire | 1jour1actu.com - L'actualité à hauteur d'enfants !

C’est quoi, le « zéro déchet » ? - 1jour1actu.com - L'actualité à hauteur d'enfants !

À l’assaut du gaspillage alimentaire ! - 1jour1actu.com - L'actualité à hauteur d'enfants !

Ça suffit le gâchis –Ademe

Le gaspillage alimentaire, c'est l'affaire de tous ! - CONSOMAG - YouTube

What goes into the bin?

Bangor University Scientists hope to save millions of tons of food waste from landfill

Financial help available for Gwynedd community food sharing efforts

Recycling data for Organic Waste | My Recycling Wales

LES DÉCHETS ALIMENTAIRES - Mes déchets alimentaires

Cantines scolaires : moins gaspiller pour mieux se nourrir ! - YouTube

Comment limiter le gaspillage alimentaire - YouTube

People waste more food than they think—here's how to fix it

Cette fondation transforme plusieurs tonnes de déchets en biogaz - YouTube

Gaspillage alimentaire

https://www.lexpress.fr/styles/saveurs/francois-pasteau-le-chef-qui-veut-sauver-la-planete_1997914.html
https://www.elle.fr/Elle-a-Table/Les-dossiers-de-la-redaction/News-de-la-redaction/Top-Chef-2020-l-anti-gaspillage-au-menu-ce-soir-3862037
https://www.lefigaro.fr/conso/2017/02/13/20010-20170213ARTFIG00009-ce-restaurant-o-alain-ducasse-cuisine-des-dechets-alimentaires.php
https://www.ecoconso.be/fr/content/12-conseils-pour-eviter-le-gaspillage-alimentaire
https://www.google.com/search?source=univ&tbm=isch&q=comment+eviter+le+gaspillage+alimentaire?&safe=active&sa=X&ved=2ahUKEwi2__u2jbPvAhVSY8AKHXnABCkQjJkEegQIARAB&biw=1280&bih=578
https://www.easyrecyclage.com/blog/comment-traiter-dechets-alimentaires/
https://www.easyrecyclage.com/blog/comment-traiter-dechets-alimentaires/
https://www.1jour1actu.com/planete/comment-gaspiller-moins-daliments-36260
https://www.1jour1actu.com/?s=le+gaspillage+alimentaire
https://www.1jour1actu.com/info-animee/cest-quoi-le-zero-dechet
https://www.1jour1actu.com/monde/a-lassaut-du-gaspillage-alimentaire-82508
https://www.ademe.fr/ca-suffit-le-gachis
https://www.youtube.com/watch?v=PQmnI7aXdOQ&list=PLIGbVmWpW-Wys8lG-0ME-3MItAo5LJAsU&index=2
https://www.gwynedd.llyw.cymru/en/Residents/Bins-and-recycling/What-goes-into-the-bin/What-goes-into-the-bin.aspx
https://www.thebangoraye.com/bangor-university-scientists-hope-to-save-millions-of-tons-of-food-waste-from-landfill/
https://www.thebangoraye.com/financial-help-available-for-gwynedd-community-food-sharing-efforts/
https://myrecyclingwales.org.uk/materials/organic-waste
https://mesdechetsalimentaires.fr/les-dechets-alimentaires/#:~:text=Que%20deviennent%20les%20d%C3%A9chets%20alimentaires,naturel%20ou%20encore%20du%20compost.
https://www.youtube.com/watch?v=gsJ1zVqCAI0&list=PLIGbVmWpW-WxYDQ8srpml3RDpxb6McmhH&index=7
https://www.youtube.com/watch?v=DtXDlc7_2Xg&list=PLr5Ypg9Nqo3PR7F-DlP-zkE3xTklZVdt-&index=12
https://www.nationalgeographic.com/environment/article/people-waste-more-food-than-they-think-psychology
https://www.youtube.com/watch?v=YgTHQ8RWcmE&list=PLr5Ypg9Nqo3PR7F-DlP-zkE3xTklZVdt-&index=500
https://savefood.ch/fr/gaspillage-alimentaire.html


A curriculum for me

I am aware and 
can communicate 
how our choices 
impact on others 

and the 
environment

I use my 

knowledge and 

understanding to 

make ethical 

choices

I investigate why 

there is waste food 

and think creatively 

on how it can be 

reduced

Healthy, confident 
individuals

Ethically informed 
citizens of Wales 

and the World

I CAN MAKE A 
DIFFERENCE



SCIENCE AND 
TECHNOLOGY 

HUMANITIES

LLC- MFL



Interdisciplinary curriculum model

Science & Technology Humanities LLC/ MFL

2- Food waste: the 
situation in Wales, 
Europe and around 
the world

3- What do we do 
with  food waste?

Learning connects, builds 
further understanding, solves 

problems and is purposeful

Across the curriculum Collaborative planning

6- Why should we 
reduce food waste?

7-Who should be 
responsible for 
reducing food 

waste?

8- How can we 
reduce food waste?

1- What is food 
waste? 

5- Food banks  and 
cost of food

4- Why do some 
people in the UK 
have food waste 
and others not 
enough food?



Skills: Cross-curricular opportunities

Cross-curricular skills Integral skills Cross-cutting-themes

Literacy ** Creativity & innovation** Relationships and sexuality 
education (RSE)

Numeracy ** Critical thinking & problem-
solving*

Human rights education and 
the United Nations 
Convention on the 

DCF** Personal effectiveness* Rights of the Child (UNCRC)
Diversity

Planning and organising** Careers and work-related 
experiences*



Decide the pedagogy

Decide the rich activities/tasks

• Awareness of food bank and restos du Coeur ( cultural)/ see what is happening in local area and describe

• Look at own school canteen and do a documentary on waste and pledge from school to reduce waste

• Create a promotional video or digital booklet display in school or use in Assembly

• Create a recipe with left-overs and produce the recipe/ video . Pupils to launch a competition for best 
recipes. And produce a book created by the school with all recipes

• Create diary of food consumption at home and waste/ try to show how to improve next / or what did to 
improve

• Nutritional contents

• Types of diet/vegan and vegetarian

• Visiting council recycling facilities/ letters to council to ask how food waste is dealt with

Assessment: formative and summative

Next steps



Define 
the 

WHY

Plan from the 
culturally and 
thematically 
rich words: 

Rachel Hawkes
https://youtu.be/jXvzm-0lAVE

https://youtu.be/4skFlCk8Eno

Planning for International Languages in LLC
What possible hooks in IL and LLC?

https://youtu.be/jXvzm-0lAVE
https://youtu.be/4skFlCk8Eno


Define 
the 

WHY

Plan from authentic and rich 
links between disciplines: 
Creating across languages: 

English/ Welsh/ French

To use poetry as a creative means to 
explore languages and identity. The 
learners are encouraged to appreciate 
and draw from a range of regional, 
national and international poetry and 
to explore their creative processes in 
order to develop their own ability to 
use language creatively.

Planning for International Languages in LLC
What possible hooks in IL and LLC?











Define 
the 

WHY
Plan from authentic and 
rich links between 
disciplines: 
The Anthea Bell Prize for young 
translators: 

English/ Welsh/ French

To use translation as a way to 
develop cultural understanding 
and linguistic concepts.

Planning for International Languages in LLC
What possible hooks in IL and LLC?



Planning for International Languages in LLC
What possible hooks in IL and LLC?

https://all-languages.us7.list-manage.com/track/click?u=f477ca697f1122b77dc48a710&id=e2b7173da4&e=1cd9ceef96


Planning for IL in LLC

https://view.genial.ly/620a343378b79000180a4bb7/presentation-world-languages-2022








Planning the pedagogy in IL

Martine Pilette-
MFL Toolkit GF GwE
https://drive.google.com/drive/folders/1alIX
_XunRBnZUvmyzl1hagpacQG9VEmt?usp=sha

ring

Rachel Hawkes/ NCELP: 
explicit knowledge and 

meaningful practice
Part 1: https://youtu.be/vaXkFPOnCBo
Part 2: https://youtu.be/KJELgnJxfW8

Gianfranco Conti: second 
language acquisition

The real MARSEARS: how an EPI sequence 
TRULY unfolds

Liz Black, Juliet Park, Greg Horton, 
Jennifer Wozniak etc….

GwE MFL - Files - Networks - Hwb
(gov.wales)

Kate Jones, Steven 
Smith,  Lemov, 

Megan Mansworth, 
Khol etc….. 

https://drive.google.com/drive/folders/1alIX_XunRBnZUvmyzl1hagpacQG9VEmt?usp=sharing
https://youtu.be/vaXkFPOnCBo
https://youtu.be/KJELgnJxfW8
https://gianfrancoconti.com/2022/05/18/the-real-marsears-how-an-epi-sequence-truly-unfolds/
https://hwb.gov.wales/networks/8557ac7b-e652-4395-b2e2-ef01ee7af7e1/files


Planning the pedagogy in IL

Martine Pilette-
MFL Toolkit GF GwE
https://drive.google.com/drive/folders/1alIX
_XunRBnZUvmyzl1hagpacQG9VEmt?usp=sha

ring

https://drive.google.com/drive/folders/1alIX_XunRBnZUvmyzl1hagpacQG9VEmt?usp=sharing


Planning the pedagogy in IL

Rachel Hawkes/ NCELP: explicit 
knowledge and meaningful practice

Part 1: https://youtu.be/vaXkFPOnCBo
Part 2: https://youtu.be/KJELgnJxfW8

https://drive.google.com/drive/folders/1RCt5G3s
gwUcSE9Wc7-by4Hm4w6TwV1qy?usp=sharing

https://youtu.be/vaXkFPOnCBo
https://youtu.be/KJELgnJxfW8
https://drive.google.com/drive/folders/1RCt5G3sgwUcSE9Wc7-by4Hm4w6TwV1qy?usp=sharing


Planning the pedagogy in IL

Gianfranco Conti: second 
language acquisition

The real MARSEARS: how an EPI sequence 
TRULY unfolds

https://gianfrancoconti.com/2022/05/18/the-real-marsears-how-an-epi-sequence-truly-unfolds/


Planning the pedagogy in IL

Retrieval and developing the 
use of the target language 

Jennifer Wozniak
(Specialist Leader of Education in T&L and 

MFL at The Hollins in Lancashire, who has a 
wide experience of teaching French from

KS1 to KS4.)

Retrieval, interleaving and spacing in the MFL 
classroom.

Jennifer Wozniak:
https://www.youtube.com/watch?v=Jl8V8kL1IlM

Let’s talk: Jennifer Wozniak:
https://www.youtube.com/watch?v=xXJhyXv094Y

https://www.youtube.com/watch?v=Jl8V8kL1IlM
https://www.youtube.com/watch?v=xXJhyXv094Y


Ysgol Alun- Example 
https://youtu.be/TMA6uKLOcJM

Planning for International Languages in LLC

https://youtu.be/TMA6uKLOcJM


Planning for International Languages in LLC:
Articulated Assessment Transfer Tasks- Jenny Eddy Queens College Univeristy of New York 



Planning for International Languages in LLC:
Articulated Assessment Transfer Tasks- Jenny Eddy-

Queens College Univeristy of New York

• Tool to design rich, authentic and creative tasks to best suit their school and AoLE curriculum priorities

• About the process/ not the content

• Aligns with CfW

• Encourages collaboration and innovative pedagogy

• Enables teachers to “translate” the high-level principles of the framework into practical concrete application
in the classroom. 

The Four purposes

Integral skills

Assessment

Differentiation: 
challenge, support

‘What matters’ statements

Cross-cutting themes

Links to other AoLEs

12 pedagogical principles

Rich experiences

Relevant and 
challenging contextsCross-curricular skills

Descriptions of learning

Principles of progression



International languages within the Languages, 
Literacy & Communication AoLE
stephanieelliswilliams@gwegogledd.cymru

mailto:stephanieelliswilliams@gwegogledd.cymru

